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I: Student/Community Profile Data
GENERAL BACKGROUND AND HISTORY
The School of Social Justice (SSJ) at the Miguel Contreras Learning Complex (MCLC) is part of the
Los Angeles Unified School District (LAUSD) and is located three blocks west of downtown Los
Angeles, on 3rd Street between South Bixel Street and South Lucas Avenue. Third Street bisects the
campus with the academic facilities on the south side of the street and the physical education and
athletic facilities on the north. The two sides of the campus are connected by a bridge that crosses
over 3rd Street. SSJ is one of four small schools on the MCLC campus. Its 18 classrooms are housed
on the third floor of the campus. Our school currently has an enrollment of 464 students in grades
nine through twelve, with approximately 255 (55%) males and 209 (45%) females.
SSJ draws students from the Belmont Zone of Choice (BZOC). The BZOC is comprised of several
campuses, all within a few blocks of each other. After 20 years of overcrowding at Belmont High
School, the school district built three additional high school campuses over the course of five years.
MCLC was the first to open and with its opening, came an end to 25 years of a year-round tracking
calendar for this community. Students from middle school feeders have the opportunity to select
from many options when determining which small school or small learning community they would
like to attend at MCLC, Belmont High School, Edward Roybal Learning Complex, and Ramon C.
Cortines School for Visual and Performing Arts. Because the four campuses are all within a mile of
each other, any high school student in the BZOC residential area is able to attend any of the 15 small
schools/small learning communities within the zone.
SSJ began as a small learning community, the Academy of Social Justice (ASJ), in 2002 at Belmont
High School. In 2005, we were among the first in the district to write a small learning community
design proposal and obtain certification. The construction of MCLC was nearing completion during
the same year and ASJ enthusiastically expressed a desire to be one of the four small entities on the
new campus. In the 2012-13 school year, the SSJ faculty and stakeholder groups decided to apply for
Pilot School status and the Board of Education approved our plan in the spring of 2013. As part of
that process, SSJ received a new CDS school code from the CA Department of Education. We are
one of 50 district pilot schools. Pilot schools were originally created as an in-district alternative to
charter schools. Pilot schools are afforded autonomies over budget, curriculum, assessment, school
calendar, and other areas. Teachers who work at a pilot school are still members of the teachers’
union, United Teachers Los Angeles (UTLA), but agree to a “thin contract” and must sign an
Election-to-Work Agreement (EWA) that outlines teachers’ working conditions and expectations
each year. In general, the EWA requires more on-site commitments than the UTLA contract,
including school events and teacher-led committees. Each year, the SSJ School Governing Board
(SGB) reviews and makes recommendations to any revisions in the EWA.
Community
The majority of our students reside in the Westlake/MacArthur Park and Pico-Union neighborhoods,
which are immediately to the west of downtown Los Angeles. Respectively, they are the second and
fourth most densely-populated neighborhoods in the city of Los Angeles. Between them, these
neighborhoods, despite covering just over 4 square miles, have a combined population of 162,000.
The median household income for Westlake and Pico-Union is $24,900, which places them among
the ten poorest neighborhoods in all of Los Angeles County. Socio-economically, the neighborhood
4

School of Social Justice ACS WASC Mid-cycle Progress Report

consists of mostly working class, immigrant, and low-income families; 61% of adult residents in
Westlake and Pico-Union have less than a high school diploma, which is very high compared to the
rest of the city. Although the parents of our students are unlikely to have an education beyond high
school, they value education and the role it plays in increasing opportunities for their children.
However, low education and income levels may limit the effectiveness of the support that they can
provide to the school and its academic programs. These income and education demographics thus
present a range of educational challenges affecting what is necessary to teach our students in order
for them to be successful in high school and beyond. Concerns raised by parents are generally based
on behavior and traditional school procedures, but efforts on behalf of the school have focused on
mastering course content, understanding graduation requirements, and teaching the whole child. The
Pico-Union and Westlake neighborhoods have a high proportion of immigrant families, many of
which are undocumented. The neighborhoods have, for many years, been victim to gang activity and
related violence.
The ethnic breakdown of the neighborhoods is 66% Hispanic, 7% White, 21% Asian, and 5%
African American / Black. By contrast, the ethnic breakdown of SSJ is 97% Latino, 2% African
American / Black and 1% Filipino. The most common countries of ancestry and foreign birth (for
the community as well as our school) are Mexico, El Salvador, and Guatemala. The demographic
characteristics of the Pico-Union and Westlake neighborhoods are reflected in our school, where the
majority of our students come from low income families, and a significant proportion are
undocumented.
Since the school opened in Fall 2013, SSJ has been a Title I School. Within that first school year, we
wrote a Single Plan for Student Achievement (SPSA), which was approved by LAUSD, allowing us
to become a Schoolwide Program (SWP) Title I School. We have continued to be a SWP Title I
program and are currently in the process of planning and writing a new SPSA for the 2019-2020
school year. ELAC, our English Learner seminar Council, which consists of 4 parent representatives,
1 community representative, and 2 representatives from our staff, informs our School Site Council
(SSC) of EL program needs and makes requests for supplemental support.
Staff Description
SSJ has 18 general education teachers, 2 special education teachers, 1 academic counselor, 1
Targeted School Population (TSP), 1 Pupil Services and Attendance (PSA) Counselor, 1 Psychiatric
Social Worker (PSW), 3 clerical staff members, and 2 administrators. To support our student
populations, we also have 5 Bilingual TAs that target classes with high populations of ELD students.
Many of our staff members have graduate degrees or are in graduate programs. Nine of our teachers
have Master’s Degrees in their content areas or education, and 4 are currently in a Master’s program.
One of our faculty members hold doctorates related to their current position and 2 more are
candidates for Doctorates of Education.
Some of the new programs and changes in our academic program in the last few years include a:
● Health class that our former PE teacher now teaches for incoming 9th graders
● Peer Counseling class that our current Physics teacher has for upper class students
● Ethnic Studies elective class that our World History teacher has for upper class students
● Mexican American Studies, Latin American Studies, Ethnic Studies, and African American
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Studies elective classes that our World and US History teacher have for upper class students
Something that is offered for students across the 10th, 11th and 12th grade that has also changed is
the offering of community college courses through Los Angeles Community College for students to
earn college credit. Instructors from the college come to classrooms on campus to provide
instruction.
WASC Accreditation History and Vision and Mission
SSJ completed a WASC substantive change report in October 2013 and had an initial visit in
November 2013. We completed our full self-study in the 2015-16 school year and were visited in
February of 2016. No alterations to the mission, vision, and SLOs were made since the 2016 visit.
Vision
The vision of The School of Social Justice at The Miguel Contreras Learning Complex is to provide
a college preparatory curriculum that develops career readiness. Through an intensive study of
diverse perspectives, this curriculum will explore issues of human rights and social concerns, and
stimulate intellectual curiosity. Graduates of The School of Social Justice will continue to educate,
organize, and advocate as lifelong champions of dynamic social change.
School Mission
EDUCATE
Graduates of The School of Social Justice experience a unique education that is both academically
rigorous and personalized. In addition to Common Core State Standards and university requirements,
the SSJ curriculum utilizes inquiry-based instruction and higher-level questioning and thinking. At
the center of the school’s curricular design is service learning that encourages students to take
ownership of their education while developing an appreciation of lifelong learning. Each semester,
students explore and develop a deeper understanding of social justice issues and human rights
concerns. These projects emphasize student voice, student choice, and student involvement; they
also enable students to apply 21st century skills learned in the classroom – such as communication
and collaboration – to real-life applications.
ORGANIZE
The School of Social Justice teaches students the importance of organization as it applies to
everything from individual daily academic needs to larger justice movements. Students in Social
Justice learn organizational skills to allow them to manage their own work, enable them to work
effectively in groups, and become both active leaders and collaborators in the community. As a
school, we believe that without the ability to organize, students will be unable to affect lasting
positive social change. Organizational skills are demonstrated through work in their individual
classes, through the curriculum presented in seminar, and through multi-disciplinary projects in
grade-level service learning.
ADVOCATE
The School of Social Justice develops students into advocates for groups that are marginalized and
underserved. Teachers model compassionate and constructive communication and create a familial
and supportive atmosphere in their classrooms. Through a structured seminar curriculum, students
learn about existing systems of power in society, and develop more equitable and supportive
relationships through democratic council discussions. Through annual service learning projects,
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students apply their advocacy skills to real-world challenges in their community. Furthermore,
students are encouraged to participate in public service, instructional assemblies, performances,
political rallies, protests, campaigns, and extracurricular clubs such as the Gay-Straight Alliance and
the social justice art club PULSE. Students will participate in civic actions, establishing connections
with other organizations such as Youth Policy Institute (YPI), local political campaigns, Peace Over
Violence, and the Miguel Contreras Foundation.
Student Learner Outcomes
Students will think critically, research, and create solutions.
● SSJ students will engage with curricula that challenge them to make personal connections.
● Through research, students will connect their lives to the academic content.
● Students will synthesize data from various sources to support their own ideas.
Students will be socially responsible and advocate for themselves and others.
● Students will apply their content knowledge to address a significant issue in their own
communities.
● Students will participate in a council-based seminar curriculum that emphasizes active
listening and promotes compassion and empathy.
● Students will engage in the work of social justice through service learning projects.
● Students will develop skills to become self-reliant and to take ownership of their own
education and success.
Students will enter the world as resilient, lifelong-learners, applying their knowledge and skills
to the pursuit of social justice.
● Students will utilize content knowledge and skills to address real world issues.
● Students will leave SSJ inspired to apply their 21st century communication skills to pursue
their future interests, passions and missions.
Local Control Accountability Plan (LCAP)
Since Local Control Funding Formula (LCFF) was adopted in California in 2013, our site has
received funding for low income, EL, migrant, and foster students. This funding was previously
provided in some state EL funds to the school and others to the district. In 2014-15, LCFF funding in
LAUSD was called TSP (Targeted Student Population). This program has allowed for an out-ofclassroom coordinator to assist with the maintenance and progress monitoring of all at-risk students
at our site. In 2014-15, this position took on the role of coordinating EL, Title I, Parent Engagement,
Testing, and instructional technology maintenance and upgrades. For the 2014-15 school year we
wrote a site LCAP plan that aligns to our Pilot, SPSA, and WASC plans and follows the mandates of
the state and LAUSD LCAP plan. In addition to the coordinator position, Core content CSR
teachers, technology upgrades, and professional development are components of our TSP program.
SSJ has two governing bodies: School Site Council (SSC) and School Governing Board (SGB). All
SSC members are elected according to State Ed Code guidelines. The SSC members also comprise
the SGB. In both bodies, there is parity between the community (students, parents) and the staff
(teachers, administrators), ensuring that all stakeholders have input into the decision-making process,
even for funding decisions that do not require the approval of the SSC. The SSC and SGB meetings
7
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are held back-to-back and the members look at all of our discretionary budgets as a whole to meet
the needs of all of our students, with a special focus on at-risk students.
The district’s LCAP goals are (1) 100% graduation, (2) proficiency for all, (3) 100% attendance, (4)
parent-student-community engagement, and (5) school safety for our targeted student populations—
English learners, Redesignated English learners (RFEPs), low-income, and foster youth.

District Goals

16-17

17-18

76.4%

73.6%

Percentage of students on track to
graduate: 45%

54%

52%

Proficiency for all

EL reclassification rate: 22%

12.1%

9.6%

100% attendance

Percentage of students with a 96%
attendance rate: 63%

68.9%

61.5%

21%

24%

Parent, Community Percent of parent participation on School
and Student
Experience Survey: 64%
Engagement

65%

52%

School Safety

Suspension rate: 0.8%

0.7%

0.8%

Expulsion rate: 0.4%

0.0%

0.0%

100% graduation

District Targets for 18-19

Graduation Rate: 70%

Percent of students with a 90% or lower
attendance rate: 11%

In order to match these district goals, the SSJ elected to focus spending in these areas:
● 100% Graduation: We funded class size reduction teachers to allow for smaller class sizes,
teacher X time, a TSP advisor, an office tech, IMA budget, and a shared technology support
position. These items will provide needed services such as tutoring, individualized attention
in the classroom, and programs for our targeted population.
● Proficiency for All: We funded 5 bilingual assistants, supplemental supplies and materials,
TSP advisor, an assistant principal, and professional development budget to provide support
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for our teachers and to provide necessary intervention and access to core instruction for our
students.
● 100% Attendance: We budgeted to have full-time PSA and PSW positions to assist in
improving our student attendance.
● Parent Student Community Engagement: We have increased the number of parents who
participate on the School Experience Survey. To continue improvement, we will focus on
making parents feel welcome in our Parent Center, SSJ office, and the MCLC Welcome
Center by purchasing two part-time community representatives and a shared office technician
for the Welcome Center.
● School Safety: To address safety, we budgeted for more campus aides, an assistant principal,
a social worker, and a nurse.
SCHOOL PROGRAM DATA
A-G Program / seminar Curriculum
All students are enrolled in A-G courses in order to give them an opportunity to attend a 4-year
university. Students also take four years of College and Career Seminar classes with the same
teacher, for which they receive 20 total credits. The seminar curriculum is a progressive program
that supports students as they develop their college and career awareness and prepares them to make
their post-secondary education/career plans.
Enrollment Data
Total Enrollment
End of Fall
Semester

End of Spring
Semester

2018-19

463

*

2017-18

453

434

2016-17

471

464

2015-16

498

482

2014-15

497

488
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Newcomer Enrollment
Day 1 Fall

End of Fall
Semester

End of Spring
Semester

2018-19

5

15

28*

2017-18

6

24

38

2016-17

8

35

41

2015-16

13

24

26

2014-15

4

19

28

2013-14

7

9

12

2012-13

5

7

5

* Through January 2019

There are two important trends relating to our enrollment over the past few years. The first is that
our overall enrollment count has dropped by nearly 50 students since 2014-15. This drop in
enrollment is consistent with numbers at the other Contreras schools and other high schools in the
area. The other trend is the increase in our newcomer student population. In 2012-13 we had a single
class of ELD 1, 2, 3, and 4 combined. By 2016-17 we had a separate section for each ELD level and
a full newcomer line for our ELD 1 students.
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Pupil Achievement Data
Graduation Rate
Grad Year

Percent

2018

73.6%

2017

76.4%

2016

84.8%

2015

82.3%

2014

77.8%

We saw an increase in our graduation rate the first three years after becoming a pilot school, which
has been followed by a decrease these past two years. Much of that increase in the first three years is
due to statistical quirks related to the transition of SSJ becoming a separate school (some students
who would have been considered our non-grads were counted against the old school code,
artificially inflating our graduation rate). The drop in the last two years is largely due to the influx of
newcomers, who typically require more than four years to complete all of the graduation
requirements.
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CAASPP Testing
Year

Subject

# Tested

Standard
Exceeded

Standard
Met

Standard Standard Not
Nearly Met
Met

2017-18

English

91

9
(9.89%)

25
(27.47%)

26
(28.57%)

31
(34.07%)

2017-18

Math

91

2
(2.2%)

7
(7.69%)

15
(16.48%)

67
(73.63%)

2016-17

English

103

18
(17.48%)

30
(29.13%)

31
(30.1%)

24
(23.3%)

2016-17

Math

101

3
(2.97%)

17
(16.83%)

23
(22.77%)

58
(57.43%)

2015-16

English

104

11
(11%)

34
(33%)

36
(35%)

23
(22%)

2015-16

Math

104

2
(2%)

11
(11%)

19
(18%)

72
(69%)

The CAASPP data has not been very consistent from year to year, with results rising and falling, not
showing much of an overall trend. SSJ students have consistently had a higher percentage of
students scoring College-Ready on the English section, compared to the Math. With just three years
of taking the CAASPP test, it is difficult to differentiate which changes are trends and which are
idiosyncratic cohort effects.
2018 CAASPP - English Language Arts/Literacy
Number of
Students
LAUSD Avg

Standard
Exceeded

Standard
Met

Standard
Nearly Met

Standard
Not Met

24%

29%

34%

14%

All SSJ Students

91

9.89%

27.47%

28.57%

34.07%

Female

44

11.36%

25.00%

36.36%

27.27%

Male

47

8.51%

29.79%

21.28%

40.43%
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IFEP

*

*

*

*

*

RFEP

62

11.29%

37.10%

29.03%

22.58%

LEP

18

0.0%

0.0%

11.11%

88.89%

EO

*

*

*

*

*

Students with no
Reported
Disabilities

83

10.98%

30.49%

26.83%

31.71%

Students with
Disabilities

8

*

*

*

*

There are two interesting trends in the CAASPP ELA results. The first are effects related gender.
Overall, the males had more students meeting or exceeding the standard - but the females had a
higher percentage exceeding the standard. For those students not meeting the standard, a far greater
number of males fell in the lowest category “standard not met.” The second item of interest is the
performance of our LEP students. They are a smaller group and have been in the country 3 or fewer
years, but none of them reached the “standard met” criteria.
2018 CAASPP - Math
Number of
Students
LAUSD Avg

Standard
Exceeded

Standard
Met

Standard
Nearly Met

Standard
Not Met

7.10%

16.18%

24.62%

52.10%

All SSJ Students

91

2.20%

7.69%

16.48%

73.63%

Female

44

0.0%

6.82%

20.45%

72.73%

Male

47

4.26%

8.51%

12.77%

74.47%

IFEP

*

*

*

*

*

RFEP

61

3.28%

8.20%

21.31%

67.21%

LEP

18

0.0%

0.0%

0.0%

100.0%

EO

*

*

*

*

*
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Students with no
Reported
Disabilities

83

2.41%

8.43%

18.07%

71.08%

Students with
Disabilities

8

*

*

*

*

As with the CAASPP ELA results - gender and LEP are categories that stand out. Overall, our
students performed below district averages, but the males had a higher percentage of students
meeting or exceeding the standard. One interesting data point is the statistic showing no females
reaching the “standard exceeded” criteria. With our LEP students, all of them scored at the lowest
level “standard not met.”
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Report Card Analysis
Term

# of Ds

% of Ds

# of Fs

% of Fs

Spring 2018

374

13.0%

374

13.0%

Fall 2017

475

16.5%

301

10.4%

Spring 2017

729

15.7%

642

13.8%

Fall 2016

406

12.9%

398

12.6%

Spring 2016

402

12.4%

371

11.5%

Fall 2015

361

10.3%

360

10.3%

Spring 2015

424

12.4%

487

14.3%

Fall 2014

436

10.5%

556

13.4%

Spring 2014

375

11.1%

631

18.7%

Fall 2013

414

12.1%

511

15.0%

Spring 2013

833

12.8%

1003

14.5%

Fall 2012

882

13.2%

1072

16.0%

Going back to the 2012-13 school year, we have consistently finished with between 25 and 28% of
our grades at the D or F level. The one exception to that range occurred in the 2015-16 school year which was the first year that we implemented Mastery Learning. Within that year, teachers were
learning how to implement and calibrate the mastery learning grading rubric. Following that year,
we have returned to the 25 to 28% range each semester.
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Spring 2018
Grade Level

As

Bs

Cs

Ds

Fs

9th

23.7%

28.6%

21.2%

13.1%

13.5%

10th

24.2%

27.1%

26.6%

10.9%

11.3%

11th

19.9%

23.5%

24.5%

15.8%

16.1%

12th

23.6%

26.5%

24.9%

13.1%

12.0%

9th Grade

As

Bs

Cs

Ds

Fs

Seminar

25.93%

45.37%

16.67%

8.33%

3.70%

Art

37.96%

28.70%

23.15%

6.48%

3.70%

ELD

32.00%

22.67%

24.00%

12.00%

9.33%

English

10.00%

37.50%

21.25%

11.25%

20.00%

History

26.92%

15.38%

19.23%

26.92%

11.54%

Math

16.67%

16.67%

20.37%

23.15%

23.15%

PE

36.11%

37.04%

11.11%

1.85%

13.89%

Science

12.20%

17.07%

28.05%

24.39%

18.29%

Spanish

6.56%

21.31%

32.79%

18.03%

21.31%

10th Grade

As

Bs

Cs

Ds

Fs

Seminar

37.29%

18.64%

23.73%

11.02%

9.32%

Art

100.00%

0.00%

0.00%

0.00%

0.00%
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ELD

6.06%

33.33%

51.52%

1.52%

7.58%

English

27.37%

40.00%

28.42%

3.16%

1.05%

History

16.95%

28.81%

33.90%

15.25%

5.08%

Math

23.73%

22.03%

23.73%

12.71%

17.80%

PE

36.44%

22.03%

15.25%

6.78%

19.49%

Science

16.24%

29.06%

23.93%

16.24%

14.53%

Spanish

17.50%

30.00%

17.50%

22.50%

12.50%

11th Grade

As

Bs

Cs

Ds

Fs

Seminar

17.92%

21.70%

32.08%

17.92%

10.38%

Art

40.54%

35.14%

21.62%

2.70%

0.00%

ELD

3.13%

34.38%

31.25%

15.63%

15.63%

English

10.28%

25.23%

29.91%

15.89%

18.69%

History

36.75%

20.51%

15.38%

11.11%

16.24%

Math

8.26%

19.27%

28.44%

22.02%

22.02%

PE

0.00%

50.00%

16.67%

0.00%

33.33%

Science

18.48%

28.26%

16.30%

18.48%

18.48%

Spanish

25.49%

15.69%

23.53%

17.65%

17.65%
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As

Bs

Cs

Ds

Fs

Seminar

47.06%

19.61%

19.61%

9.80%

3.92%

Art

57.14%

21.43%

10.71%

0.00%

10.71%

ELD

0.00%

36.36%

36.36%

9.09%

18.18%

English

16.52%

40.00%

25.22%

11.30%

6.96%

History

4.46%

46.43%

24.11%

16.96%

8.04%

Math

12.17%

15.65%

33.91%

20.00%

18.26%

PE

14.29%

0.00%

28.57%

0.00%

57.14%

Science

6.45%

9.68%

19.35%

16.13%

48.39%

Spanish

12.82%

20.51%

48.72%

12.82%

5.13%

12th Grade

Our area of focus is comparing the grade distributions with the CAASPP results. Last year 56% of
the juniors earned a grade of C or better in math, but less than 10% met or exceeded standards on the
CAASPP. For English, 66% of the juniors earned a C or better in their class, while only 36% met or
exceeded the standards on the CAASPP. We are trying to understand the discrepancy between these
two measures to better determine the underlying causes for the lack of correlation.

Language
Classification

As

Bs

Cs

Ds

Fs

IFEP

28.14%

24.12%

22.11%

13.07%

12.56%

RFEP

23.47%

28.21%

23.47%

12.00%

12.85%

LEP

18.43%

23.45%

29.38%

14.30%

14.43%

EO

15.00%

28.57%

20.71%

21.43%

14.29%
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Special Ed Status

As

Bs

Cs

Ds

Fs

Special Ed

10.49%

17.60%

28.46%

20.22%

23.22%

General Ed

23.22%

28.46%

24.14%

12.24%

11.94%
College-

Preparation Data
SAT
Year

# of Students
Tested

LAUSD Average

EBRW

Math

Writing

438

441

441

Oct 2018

91

418

405

May 2018

73

433

418

2016-17

#

#

#

#

2015-16*

98

376

384

377

2014-15*

76

377

369

383

2013-14*

54

409

401

404

* The SAT changed format in Jan 2016

We have been working to increase the number of our students who are taking the SAT. Our numbers
of students testing have gone up each year. Starting in Oct 2018, we have begun taking advantage of
the SAT at School program allowing us to administer the test to our students at school during the
week. This removes some of the obstacles that have impeded students from testing in the past, and
thus we ought to be able to test all of our students at least twice (spring of junior year and fall of
senior year) before they graduate.
One positive change is that since the restructuring of the SAT our average English score is
approaching that of the LAUSD average.
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ACT
Year

# of
Students

State
Average

English

Math

Reading

Science
Reasoning

Composite
Scores

22.5

22.7

23.1

22.2

22.8

2017-18
2016-17

61

13.6

15.9

15.5

15.3

15.2

2015-16

63

13.5

15.7

14.4

15.1

14.8

2014-15

19

15.7

15.8

15.3

14.9

15.5

2013-14

31

15.8

17.6

17.2

16.5

16.9

After the 2014-15 school year, we had reached the point where the vast majority of our seniors were
taking the SAT at least once. With that culture more solidified, we began to emphasize the ACT,
trying to increase the number of test takers. We immediately saw more students registering and
testing. We have not received the testing data from the 2017-18 academic year, but anecdotally, we
are expecting the number of test takers to meet or exceed the amount from the 2016-17 school year.
AP Tests (Number/Avg score)
Span
Lang

US Govt

US Hist

Eng Lit

Eng
Lang

Calc AB

2018

1 / 4.00

20 / 1.95

7 / 1.71

14 / 1.57

16 / 2.00

23 / 2.26

2017

18 / 3.00 25 / 1.24 26 / 1.08

30 / 1.33

32 / 1.47

2016

36 / 3.08 33 / 1.18 33 / 1.09

31 / 1.32

2015

33 / 3.21 27 / 1.18 26 / 1.15

33 / 1.54

2014

30 / 3.67 31 / 1.38 24 / 1.13

60 / 1.80
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Chem

Stats

17 / 1.35

18 / 1.00

15 / 1.00

34 / 2.12

12 / 1.00

16 / 1.00

14 / 1.00

26 / 1.65

6 / 1.00
18 / 1.00
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Our students struggle with the AP exams. We see consistent success on the Spanish Language Exam,
with the majority of our students able to earn at least a passing score of 3. With the rest of the
subjects, we see a small number of students scoring a 3 or better and the majority scoring a 1.
Dual Enrollment College Class Enrollment
Term

Total
Students

Seniors

Juniors

Sophomores

Spring 2019

119

48

47

24

Fall 2018

121

50

47

24

Spring 2018

123

49

39

35

Fall 2017

138

51

52

35

Spring 2017

80

43

37

0

Fall 2016

79

42

37

0

Spring 2016

41

41

0

0

Fall 2015

42

42

0

0

We have significantly expanded our Dual Enrollment college course offerings. After initially
offering the college courses as after-school enrichment programs, we shifted the classes to being part
of our regular daily schedule. Initially we offered one section of class each semester to a group of
seniors. After two years of that, we moved to two sections each semester - one for juniors and one
for seniors. In 2017-18 we increased that to six sections total of 3 different courses, allowing our
juniors and seniors to take two college courses each semester and a group of sophomores to take one
course each semester.
Overall College-Preparation Data Analysis
One of the strengths of SSJ is providing opportunity and access to our students. Every year we are
able to administer the PSAT to all of our sophomores and juniors. In the spring we make a push to
register all of our juniors for the SAT and also highly encourage them to attempt the SAT Subject
Test and ACT, and then do so again as they start their senior year in the fall. With the new SAT at
School program, we are now able to offer the SAT to our juniors and seniors during the regular
school day - which will further increase the number of students who test.
We enroll our AP and honors courses to capacity and offer additional advanced courses whenever
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we can find space in the master schedule. Without making them mandatory, our teachers encourage
all students in the AP courses to sign up for the end of the year AP exams. Initially this led to nearly
100% participation on the AP exams, but in the last two years we have seen a greater percentage of
students opting to not take the year end exam.
With the expansion of the dual enrollment program, students now have the opportunity to take up to
10 college courses before graduating high school. The courses that we offer focus on two goals completing GE or IGETC transferable courses and taking remedial level math and/or English
courses so students can be ready enter college level courses immediately after graduation. And
wherever possible, we aim to offer courses with content that aligns with our emphasis on social
justice. In addition to strengthening the students’ college applications, these classes should better
prepare our students for entering college and increase their retention rates after they enroll.
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Post-Secondary Data
Post-Secondary Plans
Grad
Year

Cal State

University
of
California

Private

Out of
State
Public

Community
College

Military

Work

Did Not
Indicate

2018

17
(18.5%)

13
(14.1%)

1
(1.1%)

0
(0.0%)

51
(55.4%)

1
(1.1%)

6
(6.5%)

3
(3.3%)

2017

17
(16.5%)

3
(2.9%)

1
(1.0%)

0
(0.0%)

54
(52.4%)

2
(1.9%)

7
(6.8%)

19
(18.4%)

2016

31
(28.4%)

12
(11.0%)

1
(0.9%)

0
(0.0%)

38
(34.9%)

0
(0.0%)

5
(4.6%)

2015

13
(13.1%)

7
(7.1%)

1
(1.0%)

0
(0.0%)

54
(54.5%)

0
(0.0%)

4
(4.0%)

2014

23
(24.7%)

16
(15.4%)

0
(0.0%)

1
(1.0%)

47
(45.2%)

1
(1.0%)

5
(4.8%)

11
(10.6%)

2013

17
(15.9%)

12
(11.2%)

4
(3.7%)

0
(0.0%)

45
(42.1)

3
(3.3%)

9
(8.4%)

17
(15.9%)

22
(20.2%)
20
20.2%)

Grad Year

4-Year College

2-Year College

Military

Work

2018

31
(34.8%)

51
(57.3%)

1
(1.1%)

6
(6.7%)

2017

21
(25.0%)

54
(64.3%)

2
(2.4%)

7
(8.3%)

2016

44
(50.1%)

38
(43.7%)

0
(0.0%)

5
(5.6%)

2015

21
(26.6%)

54
(68.4%)

0
(0.0%)

4
(5.1%)

2014

40
(43.0%)

47
(50.5%)

1
(1.1%)

5
(5.4%)

2013

33
(36.7%)

45
(50%)

3
(3.3%)

9
(10%)
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Again, with such a small amount of data, it is difficult to determine what are trends and what are
artifacts of idiosyncratic differences between the various graduation classes. We are showing
consistently about 90% of our students reporting that they will attend either a 2- or a 4-year college
after leaving SSJ, with the majority of those attending 2-year community colleges.
Our recent graduates who enroll in 4-year universities predominantly attend in-state, public
universities, with only one graduate selecting an out of state university and a small number selecting
a private institution. A minimal number of our students elect to join one of the military branches
after leaving high school.
Engagement Indicators
Daily Attendance Rate
Month

2018-2019

2017-2018

2016-2017

2015-2016

2014-2015

August

96.4%

95.1%

96.4%

97.0%

96.5%

September

93.8%

93.5%

94.7%

94.7%

95.4%

October

91.6%

92.6%

92.7%

93.4%

94.2%

November

90.3%

93.3%

92.0%

92.4%

93.3%

December

91.6%

89.0%

92.6%

93.2%

January

91.6%

90.7%

94.4%

93.6%

February

91.4%

88.1%

92.8%

93.6%

March

91.6%

90.4%

92.8%

92.5%

April

89.7%

86.7%

92.9%

92.4%

May

88.7%

87.1%

92.5%

92.2%

June

81.5%

81.2%

89.0%

85.4%

91.5%

90.3%

93.2%

93.5%

OVERALL

92.7%
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Gender

2018-2019#

2017-2018

2016-2017

2015-2016

2014-2015

2013-2014

Female

93.5%

91.8%

90.5%

93.2%

94.2%

94.4%

Male

92.1%

91.2%

90.1%

93.2%

92.8%

93.6%

# Through December 2018

Grade

2018-2019#

2017-2018

2016-2017

2015-2016

2014-2015

2013-2014

9th

95.1%

91.8%

87.0%

90.8%

92.1%

93.3%

10th

88.8%

90.4%

91.1%

94.0%

94.7%

95.2%

11th

93.6%

92.8%

92.5%

94.1%

95.0%

94.9%

12th

94.0%

91.4%

91.7%

94.4%

92.9%

92.5%

# Through December 2018
Language
2018-2019#
Classification

2017-2018

2016-2017

2015-2016

2014-2015

2013-2014

EO

96.3%

91.7%

86.6%

88.3%

87.7%

89.9%

IFEP

96.2%

89.9%

89.2%

91.9%

94.8%

94.8%

LEP

89.7%

90.2%

88.0%

91.2%

89.2%

89.6%

RFEP

93.7%

92.3%

91.7%

94.4%

95.0%

95.8%

# Through December 2018
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Community Culture Data
School Report Card
Survey Item

2017-2018

2016-2017

2015-2016

Students

If I told a teacher or
other adult that I was
being bullied, he or
she would help me

86%

89%

61%

Parents

My child’s school
would be responsive
to reports of bullying

90%

77%

94%

Staff

I address bullying
that occurs in my
school

89%

89%

100%

Survey Item

2017-2018

2016-2017

2015-2016

Students

I feel physically safe
at this school

86%

87%

60%

Parents

I feel SSJ is safe

92%

85%

93%

Staff

I feel safe on school
grounds

97%

98%

98%

School Experience Surveys

Discipline Referrals
Referrals

Number of
Students

Admin Referrals
(# Admin / # Ref)

Teacher Referrals
(# Tch / # Ref)

2018-19

31#

22

2 / 21

3 / 10

2017-18

62

44

2 / 58

1/4

2016-17

55

35

2 / 41

5 / 14

2015-16

25

13

2 / 18

3/7

# Through December 2018
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As we have shifted to the Positive Behavior Support discipline policy we have had to develop new
procedures for how we handle behavior issues. The increase in referrals in the past years is more a
reflection of more discipline incidents being documented, instead of an increase in incidents.
PBS Points Average
Fall

Spring

9th

10th

11th

12th

9th

10th

11th

12th

2018-19

23.43

19.52

19.72

19.76

*

*

*

*

2017-18

21.72

21.98

19.98

22.89

20.11

21.04

17.93

28.05

2016-17

20.98

19.93

18.41

23.51

14.44

15.45

15.03

16.91

We implemented the PBS point system in the spring of 2014. The goal was to develop a more
comprehensive system that encompassed students’ academics, behavior, and attendance with an aim
to reward positive behavior while also allowing for students gain back points when the improve in
deficient areas. We have set 20 points (out of a maximum 35) as the cutoff for what we consider
meeting the expectations of the school.
Schoolwide Learner Outcomes
Using the data generated in this profile, our students are successfully completing work that requires
them to think critically, research, and create solutions (SLO #1). As a requirement of participation in
the graduation ceremony, all seniors must complete an individual Senior Project, which involves
extensive research, community outreach with solution(s), and presentation. It is a culmination of
content and skills learned throughout the four years of high school, with all grade levels completing
two service learning projects per year. These SLPs require a research proposal, research paper,
service project, and presentation. With an improvement in student ELA grades, this data suggests
that students are engaged in the SLPs and the work is improving their reading analysis and writing
skills.
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II: Significant Changes and Developments
Change 1: High Teacher Turnover
The School of Social Justice has had a few significant changes since the 2016 WASC full self-study. The first
and most apparent change happened between the spring and fall semesters of 2018: 8 teachers left, along with
our TSP Coordinator. On the 9th grade team, the art teacher, who was one of the founders of The School of
Social Justice, retired. On the 10th grade team, the ELA, World History, and Spanish teachers left (the latter
two promoted to other LAUSD positions). On the 11th grade team, the math and US History teachers
accepted teaching positions that were closer to their homes. On the 12th grade team, the math teacher opted
against signing our Elect-to-Work Agreement and transferred to another school. One of our Special Education
Inclusion Specialists promoted to an LAUSD position. The TSP Coordinator accepted an assistant principal
position at a local middle school. Our 10th grade math teacher, who has taught in our school’s math
department since MCLC opened in 2006, moved into this position. So for the 2018 fall semester, 9 teachers
were hired, 7 of whom are first year teachers; the other 2 have only a couple of years experience.
To support our new faculty members, Mr. Bostwick, our Lead Teacher, has led new teacher meetings and has
served as a mentor. These meetings have addressed topics deemed crucial for first year survival. Mr.
Bostwick has supported new staff in implementing the Mastery Grading rubric in their grade books and
aligning lessons to assess CCSS proficiency. Another covered topic was the implementation of the Service
Learning Project components. New teachers used protocols from the National School Reform Faculty to
explore challenges with classroom management and identify restorative strategies to insure a positive
classroom culture. Finally, teachers were guided in writing clear and concise academic and language
objectives. For the first three months of the fall semester, these meetings were held every Friday afternoon. In
November and December, the group met every other week. In the spring semester, the plan is to continue
offering this level of support, but only once a month, with foci on analysis of instructional practice and
student performance data.
Because of our school’s high number of English learners, the district provided a shared Title 3 coach, who is
working closely with 4 of our new teachers. He guides them individually with lesson planning. He also
observes them regularly in the classroom, offering feedback and assisting with the implementation of best
practices.
The impact of this year’s high teacher turnover has been both positive and challenging. The new teachers
have brought with them a high level of energy, motivation, and awareness of the newest pedagogies of
teaching urban youth. They have graduated from universities with social justice teaching programs, in which
they have developed an acute level of care and empathy. They have proven eager to involve themselves in
student activities, from participation in our monthly pep rallies to advising school clubs. They have been
receptive to coaching and support and are always open to feedback to inform instruction.
For the veterans, the turn-over initially placed a strain on teacher morale. Our teachers work in small
committees and grade-level teams, and all of these groups were affected. The remaining teachers lost close
colleagues and friends that some had worked along-side for as long as a decade. Several positions were filled
by long and short term substitutes through the hiring process. This required the staff to help acclimate the
substitutes to the components of the SSJ curricula, including Service Learning and Mastery Grading. Also,
several of the teachers who left were committee chairs and SSC/governing board members. So these roles and
responsibilities had to be absorbed. Overall, teachers have shown a revived sense of excitement this year, not
only in their collaboration in SLP instruction development, but in general social interactions. The new
teachers have brought with them a contagious excitement about teaching, and now everyone’s morale is in a
healthy place.

28

School of Social Justice ACS WASC Mid-cycle Progress Report

The significant change to our staff also had a clear impact on the morale of our students and parents. Students
expressed frustration over losing teachers and the disruption that their absence made to classroom instruction.
Beyond our control, we were forced three times to place long-term substitutes into classrooms left vacant
mid-year. Two of these teachers who had to be replaced taught an AP class. Many students requested
schedule changes because they feared they would be unable to pass the AP exam without the instruction of
their seasoned teachers. In the general ed classes, students began to complain that the in-class academic
culture was changing and it was often difficult to learn. A few parents voiced concern about the use of longterm substitutes and how their children’s education was being impacted. Unfortunately, teacher turnover has
had a measurable impact on student culture, indicated by the response data from the district’s Student
Experience Survey. But this year, our team is strategizing to reverse the negative impact in student morale.
The PBS committee, and the leadership and student mentor classes have integrated more seminar curricula
(i.e., social justice issues, council topics) and are planning monthly social justice action assemblies. There
have been student award assemblies and a couple of traditional pep rallies.
Change 2: Youth Policy Institute/ Los Angeles Promise Neighborhood Grant
A second significant change is that our school was selected as one of eight recipients of the Youth Policy
Institute’s (YPI) Promise Neighborhood Grant (the other 3 high schools part of the Miguel Contreras
Learning Complex were also recipients). This 5-year grant is a cradle-to-college-and-career approach to
closing the educational opportunity gap. The U.S. Department of Education awarded this $30 million grant to
YPI; it is one of six in the nation. The first year of implementation started in January 2017. In collaboration
with the City and County of Los Angeles and LAUSD, YPI and community partners began the work to build
a pipeline of much-needed wraparound services for our students, including social-emotional support,
academic support, and college and career coaching to ensure pathways out of poverty. Through this grant, our
school has been given the following full-time positions:
●

●
●
●
●
●

Community School Coordinator: Oversees the delivery of services provided working with school
administrators, teachers, school-based programs, youth and family members to ensure integration of
services at the school site; connects school with community agencies, resources, and in-kind services
to bring new resources to families.
Student and Families Success Coach: Works with 40 9th grade students and their parents/guardians to
create Individual Service Plans to support academic success.
College and Career Advisor: Develops and implements YPI’s college-and-career readiness program;
collaborates with school staff to promote services to students and parents to increase the number of
students graduating college career ready.
Americorp Ambassador: Works with a cohort of 40 11th grade students to provide college knowledge
workshops and one-on-one advising.
College Connector: Provides 40 9th, 10th, and 11th grade students with college knowledge
workshops, field trips, and guest speakers that help better prepare students for college.
Classroom tutors/teachers’ assistants (2): Tutors work in 9th grade math and English classes to
provide academic support to students.

YPI has also provided shared positions within the LAPN grant. These positions include ELA, English

Learner, and STEM instructional coaches. SSJ has worked most closely with the ELA coach who
has become a valuable member of our Instructional Leadership Team. In addition to helping ILT
plan and implement professional development, she works one-on-one with at least four teachers in
planning, observing, and providing feedback on lessons. Although the STEM position is currently
vacant, our science teachers were able to receive some valuable lesson planning assistance from the
STEM coach for the 2017-18 school year.
The grant has also funded a City Year program. City Year is a non-profit organization that trains and
places Americorp members in high-need schools in large cities across the country to help improve
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student attendance, behavior, and course performance. These recent college graduates agree to
participate in one year of service to a community of their choosing. City Year started at SSJ in the
2017-18 school year.
SSJ has five dedicated City Year Americorp Members (ACMs) and shares a program manager with
one of the other schools on the complex. The ACMs are assigned to 9th and 10th grade English and
math teachers. They serve as mentors targeting 9th and 10th grade students to provide academic and
social-emotional supports. At the beginning of each school year the members identify a group of
students, 6 in English and 5 in math, that become part of their Focus Lists; these students typically
score Basic and Below Basic on the Houghton Mifflin Harcourt Reading and Math Inventories. The
ACMs provide these Focus List students with 45 minutes of planned intervention activities each
week.
City Year also provides after school extended learning time (ELT), similar to tutoring, for all
students four days a week, from 3:15 pm to 5 pm. ACMs provide other enrichment activities such as
morning greetings, power chants and whole-complex community events.
Change 3: Increase in EL Population
Over the past ten years, our total population of ELD students has remained fairly consistent.
However, when we disaggregate those students by their designation, it is clear that our school’s
English Learner needs have changed dramatically. As indicated in the data, our ELD student
population was largely designated LTEL prior to the 2016-17 school year. We had success
redesignating many of these students before graduation. In the 2016-17 school year, we experienced
a surge in the number of Newcomer students, almost all designated ELD 1, which posed an added
challenge to the process of redesignating them. At the beginning of the 2016-17 school year we had
13 students enrolled in ELD 1; by January we had over 40. In total, we had over 60 students
designated ELD 1 or 2 by the Spring of that year. There were so many students, we needed to add
four more classes to our master schedule for the second semester. Our ELD 1 numbers have
decreased since that time, but still remain high in comparison to years prior to the 2016-17 school
year.
In the 2016-17 and 2017-18 school years, we created a “newcomer line” in our master schedule.
Students in ELD 1 were cohorted and spent the entire day together in ELD, core, and elective
classes. ELD 2 students also spent the entire day together because they were cohorted into sheltered
math and science classes, as well as ELD 2 English class. There were benefits to this plan. Many of
our newcomers had received interrupted academic instruction in their home countries, or had gone
months without instruction while in transit to the United States. ELD 1 and 2 students received
targeted language instruction in all classes. They were acclimated to school-going culture, academic
language and the behavioral expectations of a high school classroom. This plan also presented
unique challenges. First and foremost, the students often felt segregated from their non-ELD peers.
In addition, their lack of contact with more fluent students in the classroom denied them the chance
to learn from peers. It was often a challenge pushing these students to practice English in the
classroom setting which did not aid in strengthening their grasp of English. This year, we modified
our newcomer program. ELD 1 and 2 students are placed in a devoted English Language
Development (ELD) block where they receive tailored language instruction, but in every other class
they are fully integrated with the rest of the student population.
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Change 4: Partnership with Principal’s Exchange
Although YPI had allocated most of the Promise Neighborhood Grant to fund predetermined staff
and resources, they also agreed to fund Principal's Exchange for the 2018-2019 school year.
Principal’s Exchange is an educational consulting partnership that has worked with K-12 schools for
over 20 years. The Principal’s Exchange, whose mission is “to empower K-12 educators--at the
district, school, and classroom levels--to build a foundation of systems and practices that is grounded
in equity, driven by data, and sustained through shared learning,” has helped local elementary
schools better align their curriculum, instruction, and assessment to see significant gains in
standardized test scores.
As a small school, we have always had a difficult time with aligning our instruction and assessment
vertically. Additionally, since we have only one teacher per content, per grade level, planning
standards-based curriculum and assessments are too often done in isolation. This partnership with
the Principal’s Exchange has allowed us to work with other local high schools to address Goal #1 in
our Action Plan: data analysis and collaboration. This past summer, all of the teachers and
administrators attended a week-long professional development Summer Institute, where they worked
with other high schools in content groups to create common summative assessments. This year, the
focus is on English and math and those assessments have been placed on an online platform, School
City. Our English and math teachers administer the assessments every six weeks. The English and
math teachers then meet with their counterparts from a partner school to engage in Data Review
Sessions (DRSs). SSJ has partnered with Belmont High School, where the student population and
performance data closely resembles our own. currently led by staff from the Principal’s Exchange.
The teachers analyze the assessment data, discuss reteaching needs, and finalize the instructional
plan for the next six-week unit. Administrators from both schools attend the DRSs, in order to
facilitate the implementation of assessments and data analysis. Administrators also attend Guidance
Alignment sessions five times a year in order to track student progress and benchmarks. These
meetings invite the school’s academic counselor, pupil services and attendance (PSA) counselor, and
the psychiatric social worker (PSW).
Change 5: ILC to ILT
In the 2015-2016 school year, planning and scheduling professional development was done by the
Instructional Leadership Committee. As a committee, the ILC met primarily during PD time, which
was usually limited to 30 minutes a week. Because of the their workload, the ILC ended up meeting
before and after school. This placed an additional burden on the members of the ILC, all of whom
already held other responsibilities outside of the classroom. It also became clear that the traditional
committee structure would be too limiting to tackle the various priorities on the PD calendar.
In the 2017-2018 school year, we divided the responsibilities of the PD calendar between the ILC
and a team of committee leads that met every Friday. The ILC were to make recommendations for
PD, and the Committee Leads would then plan the PD calendar to balance those recommendations
with other district mandates. Still, this format had its drawbacks. For one, a number of the committee
leads who sat in these meetings left during the 2017-2018 year. In addition, there was still not ample
time to negotiate all of the priorities on the PD calendar. Lastly, there was concern from some
members that there participation in these meetings was involuntary.
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This year, we established a voluntary team consisting of teachers and admin, with balanced
representation from each committee. The Instruction Leadership Team (ILT) meets during second
period on Tuesdays. This structure has proven to be more efficient than the ILC and Committee
Leads meetings we relied on in the previous years. For one, the voluntary nature of membership ILT
has contributed to a more collaborative culture, and there is a more unified vision for the PD agenda.
In addition, most of our school leadership team sits on the ILT and they have a more holistic sense of
the school’s greatest priorities. The new ILT has provided a rekindled and renewed focus on
instruction rather than more operational procedures.
Change 6: Full-time PSA and PSW
In the 2016-17 school year, attendance had reached an all-time low; 49.4% of students had proficient
attendance, and 33.8% were chronically absent. That year we shared a Pupil Services and
Attendance (PSA) counselor with the other four schools on the complex and we realized that it was
not enough, that our needs were greater than theirs; the SSC and SGB made the decision to purchase
the PSA counselor full-time for the 2017-18 school year. The first year we saw an increase of
students achieving proficiency to 54.3% and a decrease in the number of students in the chronic
attendance band to 28.7; last year, the number of students achieving proficiency was at 62.4% and
the number of students with chronic absences were 25.1%.
In the 2017-18 school year data from our psychiatric social worker (PSW), whom we shared with
one other school on our campus, showed that SSJ students were receiving 2-3 times the amount of
services than those from the other school. SSC and SGB decided to purchase the PSW full-time for
the 2018-19 school year. The PSW has been able to significantly increase her caseload, become a
integral member of our Positive Behavior Support committee, is the secretary for Student Success
and Progress Team (SSPT) meetings, completes all of our student safety plans, and addresses all of
our Title IX complaints.
Change 7: Implementation of LACC Courses
We have offered LACC courses on the MCLC campus since the first year the school was open. The
classes were all offered after school and were a mix of courses that fulfilled high school
requirements or were enrichment in content that our schools did not offer. Those classes were not as
successful due to an extremely high rate of attrition during the semester.
In the fall of 2015 SSJ began offering dual enrollment classes within our regular school day. The
first year we offered one course each semester for a group of seniors. The classes offered that year
(Law 3; Soc 2) were courses with social justice aligned themes. In the fall of 2016, we decided to
offer two classes each semester - one for juniors and one for seniors. The goal was to offer a
sequence of four courses (starting in the junior year) allowing students to earn most of the credits
required for a certificate in Administration of Justice.
For the 2017-18 school year, the dual enrollment program was significantly expanded. A number of
factors led to this opportunity. First, we made a shift in our master schedule (beginning to offer Art
in the 9th grade, instead of the 11th grade), which opened up an extra elective slot in many of our
11th graders’ schedules. Second, the change in graduation requirements from 230 to 210 credits
meant that seniors would have a lot of space in their schedules for electives. Lastly, the passage of
AB288 allowed community colleges to offer a wider range of courses in dual enrollment high school
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programs. Therefore we began to offer two LACC classes for juniors, two for seniors, and extended
down one more grade to offer a single class for sophomores. With the extra space in their schedules,
juniors and seniors would have the opportunity to take two college classes each semester. For the
students who started as sophomores, they would be able to complete ten college courses before
graduation.
After the 2016-17 year, the feedback from the students was that while they appreciated the classes,
most of them were not interested in pursuing the AJ certificate. Offering too many classes within the
same department is not beneficial for students not intending to pursue a degree/certificate in that
program - as only the first one or two classes will be transferable. So we needed to develop a
different sequence of course offerings.
Our new sequence was aimed at fulfilling two goals. The first one was to address deficiencies in our
students’ English and math skills. We were seeing that many of our students were testing into
remedial level English and math on their college placement tests. Students who enter college in
remedial English and/or math are less likely to complete their degree, so we decided to begin
offering the remedial courses here. We would follow a two year cycle, with students taking English
one year and math the next - so that our juniors and seniors would see each content area before
graduation. In the fall we would offer one English or math class that was two levels below college
level and one class that was one level below college level. In the spring the students would take the
next level. This would mean about 60 of our graduates each year would leave high school either
ready to start with college level English and math or having already completed that first college level
English and math class. The second goal of the sequence was to offer classes that fulfilled college
general ed or community college transfer requirements - and as much as possible were aligned with
social justice themes. The courses in this sequence would allow students to enter a community
college with more than half of their transfer curriculum completed or to enter a 4-year college as a
sophomore.
In the 2017-18 school year, we saw more discipline problems, students not doing classwork, and
higher rates of ditching in the English college classes compared to the other college classes. In the
fall of 2018, our two sections of math also did not go well, with similar problems to what we saw
with the English. This became problematic for LACC and their professors, so a decision was made
to drop the English/math component of our dual enrollment program and instead focus on solely
general ed/transfer eligible courses.
At this point, the classes in our sequence include Sociology 2 - American Social Problems;
Communication Studies 101 - Public Speaking; Humanities 8 - Great Women in Humanities;
Philosophy 6 - Logic in Practice; Communications 121 - Interpersonal Communication; Law 3 Civil Rights and the Law; History 82 - A History of Working People in the United States; AfricanAmerican Studies 7 - African-Americans and the Political System; Sociology 11 - Ethnic and Racial
Minorities in the United States; Political Science 5 - The History of Western Political Thought.
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III: Ongoing School Improvement
The SSJ stakeholder representatives in the SSC create and approve The School Plan for Student
Achievement (SPSA), which is the guiding document of SSJ’s instructional plan. The SPSA is
designed to support all students in better overcoming linguistic, individual, social-emotional and
economic barriers to achieve academic success. From our WASC full self-study, we have three
critical areas for follow-up: 1) promote the training and use of data analysis for informing curricular,
instructional, and assessment decisions, 2) promote training and implementation of academic
differentiation, particularly for academically fragile populations (special education, English learners,
and academically apathetic students), and 3) establish a long-range professional development plan to
inform both student achievement goals (action plan #1) and student support goals (action plan #2).
To address these critical areas and to ensure full implementation, they were embedded into our two
Action Plan goals: 1) increase student achievement and 2) improve school culture. Our WASC
Action Plan ensures the highest supports for student achievement and serves as our primary source
for identifying instructional and cultural goals, informing PD foci, and informing budgetary
decisions. Various SSJ committees (who meet weekly)and decision-making bodies (SSC and SGB
meet monthly) oversee on-going planning, implementation and monitoring of projects and protocols
to meet the plan’s goals.
The SGB is the body that oversees the implementation and monitoring of the school-wide action
plan. The SGB mirrors the SSC and membership consists of the principal, three parents, three
students, four teachers, and one out-of-classroom staff member. The SGB uses academic
achievement, attendance, and school-wide climate data to inform the action plan goals. The SGB
then delegates implementation to our three committees (Positive Behavior Support, Parent and
Community, and Operations) and the Instructional Leadership Team (ILT), formerly a fourth
committee. The ILT meets weekly to plan the instructional PD. PBS meets weekly to ensure
Restorative Justice policies are being implemented, and to plan the monthly SSJ Action Programs.
Parent and Community Committee works to ensure the engagement of parents in their children’s
education and to coordinate Parent Night activities that are connected to our goals (i.e., Mastery
Learning workshops, Student-Led Conferences, Individual Graduation Progress). The following two
sections summarize the connections between out WASC Action Plan goals and Critical Areas for
Follow-up:
WASC Goal #1: Increase Student Academic Success
SSJ realized early on that the traditional teaching and grading system did not meet our students’
needs and failed to “teach the whole child,” so we have spent the last 5 years developing our
understanding and use of the Mastery Learning Cycle. This work supports our Critical Area for
Follow-Up #2 (differentiation and support of students/fragile populations). Through the principles of
Mastery Learning, our students are directed to reflect on their strengths, growth, and needs, and we
provide them with various opportunities to practice and reach proficiency in their academic
standards. However, the changes in grading practices also requires that students understand long
term goal-setting and cultivate stamina for academic endeavours, so helping our students shift from a
fixed mindset to growth mindset was necessary. This has been done by providing supports and
scaffolds to encourage students to attempt challenges beyond their comfort zone through fostering a
safe and nurturing school culture.
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In the Fall of 2015, SSJ adopted Mastery Learning as a school-wide policy and began training our
faculty in the philosophy and implementation of the learning and grading shift. During these early
stages, all faculty members earned certification. Since then, we have continuously revisited aspects
of the cycle in PD based on student concerns, teacher survey feedback, and grading and assessment
data. New teachers receive training and support for Mastery Learning from the lead teacher;
however, since we had nine new teachers for the 2018-2019 school year, the ILC provided a 3-day
summer PD to cover various topics, including Mastery Learning.
The ILC/ILT members created the SSJ 4-point rubric and instructed the faculty on how to assess
student progress and proficiency, and they provide ongoing support to help teachers develop rubrics
and lesson plans that align to the principles of Mastery Learning. Teachers instruct students and
include a description of their class structure, assignments, and grading policy aligned to the Mastery
Learning Cycle in their course syllabi. Parents are first introduced to Mastery Learning during the
summer freshmen orientation: the Parent and Community Committee (PCC) provides an overview of
our school’s philosophy for education and engage parents in collaborative learning activities to
demonstrate their children’s learning environment. The PCC plans two student-led conferences per
year, in which students showcase assignments that exemplify learning targets in which they have
reached proficiency and students get to reflect on the process for reaching their current performance
levels. Parents are then given the opportunity to assess their student’s presentation skills using the
SSJ 4-point rubric. Parents also receive information on Mastery learning during the annual Parent
Workshop Night. During this program, parents are provided with 4 workshop opportunities: IGP,
technology assistance (ex: email/schoology parent portal setup), Restorative Justice, and Mastery
Learning.
The 2015-2016 CAASPP data showed a need to revisit our current math instruction. For the 20172018 school year, all math teachers were assigned one section of Algebra 1, and were given both a
shared conference period and an extra conference period for collaboration, in which they designed
lesson plans and commons assessments, and reviewed student data to inform their practice. The
math department participated in the UCLA Los Angeles School Improvement Network to further
develop their craft. The math department chair oversaw the collaboration meetings, curriculum and
instruction, and professional development, and reported to the principal. Due to staff changes, we
were unable to procure a year’s worth of data for this intervention. The proposed plan and reasons
for this plan were discussed during PD with the staff, coffee with the principal, and at GB/SSC who
approved the plan.
WASC Goal #2: Student Support
To address our school culture goals, our WASC action plan ensures the highest supports for student
achievement and serves as our primary source for identifying instructional and cultural goals,
informing PD foci and informing budgetary decisions.
I
n accordance with our action plan, we decided to employ a collaborative approach to making
decisions regarding the improvement of school culture. Through this process, the staff and
administration first decided that our College and Career Seminars (previously called advisories)
needed to be rebranded and restructured for enhanced and more personalized support. Previously,
seminar teachers were provided with materials and support primarily from SSJ's school counselor.
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Under SSJ's new support model, 9th, 10th, and 11th grade seminar teachers are now supported by
“seminar coaches.” Seminar coaches are teachers with particular expertise with certain grade levels
who provide curriculum and implementation support to seminar teachers with the goal of providing
students with rigorous and relevant seminar curriculum that also encourages positive student-teacher
rapport. Seminar teachers meet with their coaches once a month during PD to review best practices
and identify areas of need across their grade level. Seminar coaches meet once a week to identify
patterns across grade levels and develop supports. So far, coaches have developed a school-wide
seminar curriculum schedule, drafted learning targets, developed a mastery grading rubric for said
targets and lesson plan templates, shared best practices for implementing district provided resources,
and facilitated incorporating community partners into the Seminar curriculum. During Seminar,
coaches assist in monitoring BIC and hallways, as well as provide in-class support when requested.
These collaborative talks also resulted in a more comprehensive approach to Restorative Justice
support implementation. Since 2015, SSJ's Positive Behavior Support Committee (PBS) placed a
strong effort on creating a common understanding among stakeholders regarding restorative justice
approaches to student behaviors. This was accomplished first through a series of professional
development presentations on Restorative Justice theory, interventions, and culturally responsive
pedagogy. Teachers were also provided with a flow chart for student concerns to help guide their
thinking when faced with a student conflict. During this time teachers were able to utilize this
information to reduce problem behaviors along with referrals to PBS for conflict resolution and peer
jury. In 2017, a peer counseling class was formed, which served as a more formal method of
processing referrals and providing mentorship while being inclusive of student voices. Students go
through 5 weeks of training to prepare themselves to be effective in their 4 responsibilities: council
facilitation, peer mentorship, mediation counselor, and peer jury counselor. Peer counseling students
have become integral to facilitating Monday seminar councils and providing support and guidance to
other students in their times of need.
As our established Restorative Justice practices continued to be implemented, there was also a
renewed focus on building the student culture of SSJ through shared social justice awareness and
action. PBS has traditionally addressed school community building through fun, interactive pep
rallies. Students expressed a desire for these events to be more frequent, and PBS saw an opportunity
to capitalize on this wish in concert with creating a shared sense of social justice with students. This
was accomplished through monthly social justice action assemblies focusing on different aspects of
social justice, and encouraging students to become involved with social justice action. These
assemblies were also accompanied with PBS-provided seminar lessons, councils, and activities to
further deepen students’ knowledge. PBS collaborated with outside organizations and relied on the
guidance and support of Karla Arnold, our PSW, for issues that were particularly delicate.
Additionally, our equally important pep rallies allowed us to continue forming familial bonds with
students and establish SSJ traditions.
Another central component to SSJ's school culture is the Service Learning Project (SLP). Student
surveys were administered through seminar classes where students were asked which social justice
issues they were most interested in further exploring. Utilizing this data, along with teacher input,
resulted in an official SLP layout plan where grade levels were assigned one general SLP social
justice topic. In addition, protocols were used during PD to ensure a common understanding of the
description, purpose, and execution of SLPs. In subsequent PDs, teachers were given the opportunity
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to work in grade level teams to establish unit goals and objectives, select teaching materials, and
form timelines for their respective SLPs. The ILT reviewed these planning sheets as grade level
teams continued to collaborate on their SLP plans.
In 2017, Senior Projects became more formalized and established with the addition of Senior Project
Presentation Panels. These panels served as a way to strengthen academic culture by having seniors
present their projects to underclassmen and a panel of teachers. Senior teachers and administration,
guided by data on student performance on previous Senior Projects, worked together to create
rubrics for these presentations. In PD, all SSJ teachers were given the opportunity to grade a senior
presentation using the rubric, calibrate scores, and make recommendations.
WASC Mid-Cycle Report Preparation
Annually, the progress on the school-wide action plan is evaluated and modified for the upcoming
school year. The former WASC coordinators both transferred to other locations this year, and instead
of selecting new WASC coordinators, the ILT has assumed the WASC coordination duties. The
work on the midterm progress report began in May, 2018. At that time, the ILT reviewed the format
of the midterm progress report and discussed the timeline for completing the necessary tasks with
the entire staff. Because there were so many new staff members, the new teachers were provided
with a similar presentation during summer professional development. The Instructional Leadership
Team assessed the school’s progress on the Critical Areas of Follow Up in August of 2018.
Information was requested from Committee Chairs to gather during their meetings in the fall 2018.
This data was compiled and put into section IV of the Mid-Term Progress Report. The academic
counselor, principal, and assistant principal completed the Student/Community Profile throughout
the fall semester.
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IV: Progress on Critical Areas for Follow-up/Schoolwide Action Plan
Goal #1: Increase Student Academic Success
As specified in our Schoolwide Action Plan, Goal #1 is to increase student academic success, and we
do this through embedding the three Critical Areas of Follow-up: the Mastery Learning cycle, staff
collaboration, and data analysis. These strategies were selected to address our first and second
student learning outcomes: Students will think critically, research, and create solutions; and students
will be socially responsible and advocate for themselves and others.
Strategy/Activity #1: Implementing Mastery Learning Cycle
Professional Development and Resources

● ILT’s PD on 1) CCSS-based
objectives, 2) effective instruction
(engagement, differentiation, rigor), 3)
formative assessment (checking for
understanding), 4) reflection, 5)
summative assessment.
● Mastery Learning Handbook
● Kagan Structure PD
● PD on ELD standards implementation
● PD on Accommodations

Means of Evaluating
Progress Towards
Proficiency

● Teacher Feedback
● Observations (both
peer and
administrators)
● PLC Lesson Study
● Teacher Reflection
● Instructional
Rounds Data

Personnel
Responsible

●
●
●
●

Administrators
ILT
Teachers
Lead teacher

Timeline

Now –
Ongoing

Analytical Comment on Goal 1, Strategy 1
A Mastery Learning Guide has been developed, which has instructions on how to align gradebooks,
score students on a 4-point scale, and align all assessments and instructional practices to content
standards / student learning outcomes (See Handbook in Appendix 1). To further support teachers in
implementing the cycle, all attended a Kagan Structure PD held a week before the 2016-2017 school
year and were provided with training materials that they could refer to throughout the school year. In
subsequent PDs, structures were modeled by the ILT to show their range of applicability and how
they could make content more engaging. These include the PDs on: 1) CCSS-based objectives, 2)
effective instruction [engagement, differentiation, rigor], 3) formative assessment [checking for
understanding], 4) reflection, and 5) summative assessment.
Fully implementing Kagan strategies in all classrooms presented challenges as our staff underwent
significant changes. We had introduced Kagan with the goal of helping veteran teachers reinvigorate
their classrooms. Most of our original staff had years of classroom experience and managed behavior
effectively; however, they expressed concern over how best to engage students in learning. As our
staff underwent a turnover, we recognized that our newer teachers required support in some of the
more fundamental aspects of instruction.
To address our school’s second critical area for follow-up, which is to promote training and
implementation of academic differentiation, particularly for academically fragile populations, we
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held a series of professional development workshops to support our English Language Learners and
students with IEPs. During the 2016-2017 school year, our TSP coordinator led a series of PDs with
the entire staff to write effective learning objectives and implement the English Language standards.
He also assembled a small group of teachers who volunteered to go through a more rigorous set of
workshops. Through his training, these teachers were then able to guide other staff members toward
effective implementation of English Language standards.
Our inclusion specialist led a professional development and a series of focus groups on how best to
implement IEPs to address the needs of students in the resource program. She provided data on the
grade distribution among our resource students, trained staff on how to understand an IEP, and led
staff through the process of fully implementing their own students’ IEPs. She then met with smaller
groups of teachers in order to focus on specific students whose needs the teachers felt were more
challenging to meet. The outcome of these smaller working groups was positive, and students
expressed they felt much better supported by those teachers.
At this point, evidence shows that students have become more familiar with standards and how they
are assessed. We no longer hear students ask, “What do I need to do to get a higher grade?” There is
now student clarity on what they need to learn and the different levels of proficiency. Since we have
implemented Mastery Learning, however, we have not seen any significant growth in standardized
test scores or improvement in grades though we expect to see gradual improvement over the next
few years.
Strategy/Activity #2: Data Analysis and Collaboration
Professional Development and
Resources

● Development of Department
Benchmark Assessments and
Pre/Post Tests
● Vertical Alignment of Curriculum
and Performance Expectations

Means of Evaluating
Progress Towards
Proficiency

● Student data
● Observations
● Teacher
reflection
● Coaching

Personnel
Responsible

Timeline

● Administrators 4-year plan:
● ILT
● Teachers
● Lead Teacher

2016-17 9th grade
2017-18 10th grade
2018-19 11th grade
2019-20 12th grade

● To inform instructional plans,
content team assessment scoring,
calibration, and analysis of student
assessments

Analytical Comment on Goal 1, Strategy 2
In addressing the first critical area for follow-up identified for our school, the school has reapproached data analysis throughout the last three years. During the 2016-17 school year, the plan
was to build a map of long-term learning outcomes that we expected students to master from one
grade level to the next. Content teams met to vertically align curricular objectives and expected
learning outcomes. Departments selected anchor standards and designed common assessments
around those standards. The intent behind these foundational steps was genuine, though executing
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vertical alignment and analyzing data presented several challenges.
Departments were provided PD time at the beginning of the school year to create common
assessments and develop the teaching, assessment, and data analysis cycles for the school year. After
these initial sessions, departments were expected to use their common planning period to complete
the cycles. However, as the year progressed and other academic and professional needs arose, our
teachers found it difficult to devote time to analyzing student data that did not immediately relate to
their own students. Since we only have one teacher per grade level, per department, meaning they
did not have comparable student samples against which to compare their own student work.
In the 2017-2018 school year, the staff recognized the difficulty with coordinating assessment
creation and data analysis. We concluded that we did not have the resources to implement common
assessment across all content areas. When reflecting on the SBAC data from the previous year, we
decided to focus our efforts on the data-aligned instruction of our math department. A focal point of
our master schedule was to have all four of our math teachers teach a common 9th grade Algebra 1
section as well as have a common conference period during the school day. This would allow
teachers to plan, assess, observe, and reflection every day. Our lead and National Board Certified
math teacher, at the time, laid the foundation for the group’s success by facilitating discussions and
analysis. Coupled with the support of the Los Angeles School Improvement Network (LASIN), the
group reflected routinely with identified partner schools on common problems of practice as well as
agreements to improve student achievement. Although this strategy seemed promising, there were a
couple of math teachers who changed positions, so we have not continued with this strategy for the
2018-19 school year.

Strategy/Activity #3: Collaboration and implementation of common instructional strategies
amongst math teachers
Professional Development and
Resources

● Math PLC with the larger
MCLC Complex

Means of Evaluating
Progress Towards
Proficiency

● Math SSJ PLC

● Teacher and
Administrator
Observations

● Data Analysis PD

● Instructional Rounds

● EDI PD, Curriculum, and
Materials

● Teacher Reflections
and Feedback

Personnel
Responsible

Timeline

● Administrators
● Teachers

Now – Ongoing

● ILT
● Lead Teacher

● PLCs
● Coaching

Analytical Comment on Goal 1, Strategy 3
As mentioned above, during the 2017-2018 school year, all four of SSJ's math teachers were
assigned one section of Algebra 1 with the intention of providing all Algebra 1 students with a
standardized curriculum. Teachers met during a common conference period to create units, common
assessments, and share effective teaching strategies. While they were successful in these endeavors,
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they experienced difficulties when one teacher went out on leave. This caused a disruption in the
common planning period, and the department restructured the course load to absorb the on-leave
teacher’s Algebra 1 students - affecting the implementation of common assessments. In addition,
time and resources were diverted to supporting the long term substitute teacher who replaced the
teacher on leave. Subsequently, plans for instructional observations and other follow-ups were
sidelined.
Strategy/Activity #4: Long-term Professional Development Plan to ensure structured teacher
collaboration
Means of Evaluating
Progress Towards
Proficiency

Personnel
Responsible

● Weekly PLCs during PD

● Teacher reflection

● Administrators

● Monthly complex-wide math
PLC

● Teacher feedback

● Teachers

● Improvement in
student
achievement on
benchmark,
pre/post, and
standardized
assessments

● ILT

Professional Development and
Resources

● Team-teaching between
inclusion specialists and teachers
● Modeling of instructional
strategies/best practices

Timeline

Now – Ongoing

● Lead Teacher

Analytical Comment on Goal 1, Strategy 4
The ILT and committees have collaborated on the PD calendar in order to create a long-term
professional development plan, which was identified as our school’s third critical area of need. (See
Calendars in Appendix 2) During the 2016-2017 year, ILT distributed PD by committee focus:
content committees, grade-level committees, and seminar committees. The long-term PD plan that
year was developed to further progress on elements of Goal #2, including the implementation of
relevant seminar curriculum and SLP. During the 2017-2018 year, in order to heighten the focus of
PD on other school committees including our Parent and PBS committees, the PD calendar was
given to the leads of foundational committees (ILC, PBS, Parent / Community, Operations).
Committees would each make requests to the committee leads, which allowed us to have greater
reach of other elements of Goals #1 and #2 including common instruction of math and the
implementation of PBS policies.
But after staff changes occured prior to the 2018-2019 school year, we began to approach the idea of
long term PD planning from a different lens. With the loss of many of our former committee leads,
ILC was recreated into an ILT and began to focus PD on the idea of instruction. With teachers at
such varying levels of experience and with a school culture that needed to be very much recreated,
ILT agreed that with strong instruction at the forefront, culture and student achievement would
follow. The approach to the 2018-2019 year began with a focus on creating lessons with clear
standards-aligned objectives. PDs then took the form of adding language objective components to
support the use of English in content areas and active verbs to accurately describe the task for that
lesson. As ILT received feedback on each PD, we began to take new directions, including backwards
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planning and differentiation. But, before the end of the semester, we had realized how polarizing our
staff was on its levels of planning. A new PD plan for the next semester was developed on the idea
of “Teacher Reflection” based on the consensus of our teachers, our ILT and our action plan.
Goal #2: Improvement in Student Supports
As specified in our Schoolwide Action Plan, Goal #2 is to improve student support so that students
feel more empowered, connected and safe. These strategies were selected to address the to address
our first, second and third student learning outcome, students will enter the world as resilient,
lifelong-learners, applying their knowledge and skills to the pursuit of social justice.
Strategy/Activity #1: Develop and implement a rigorous, relevant seminar curriculum and
instructional program that encourages positive teacher-student rapport
Professional
Development and
Resources

● Seminar PD on
Curriculum and
Councils
● Kagan Structures
● PSW PD on
Psychiatric First
Aid

Means of Evaluating Progress Towards
Proficiency

Personnel
Responsible

● Observations by Seminar Committee
Members

● Administrators

● An Increase in Positive Responses
on Student Surveys (e.g., School
Report Card)
● An Increase in Positive Responses
on Teacher Surveys

● Seminar
Committee

Timeline

Current –
June 2017

● Teachers
● Counselor

● Lower Dropout Rate
● An Increase in College Acceptance

Analytical Comment on Goal 2, Strategy 1
Although all SSJ staff members acknowledge the importance of seminar in developing strong,
supportive relationships with students, very few have the tools or training necessary to develop the
course. Earlier in its implementation, seminar was largely structured by our academic counselor and
members of a seminar committee. But starting in 2016, a Google Drive folder of materials and
activities was created and organized by grade level. The committee identified a central focus for
each grade: understanding post-high school options in 9th, career and major research in 10th, college
research and SAT preparation in 11th, and post-high school / college application process in 12th.
At the start of the 2018-19 year under SSJ's new support model, 9th, 10th, and 11th grade seminar
teachers are now supported by “seminar coaches.” Seminar coaches are teachers with particular
expertise with certain grade levels who provide curriculum and implementation support to seminar
teachers with the goal of ensuring alignment between the grade level classes and providing students
with rigorous and relevant seminar curriculum that also encourages positive student-teacher rapport.
Seminar teachers meet with their coaches once a month during PD to review best practices, identify
areas of need across their grade level, and develop a calendar for the upcoming month. Seminar
coaches meet once a week to identify patterns across grade levels and develop supports. So far,
coaches have developed a school-wide seminar curriculum schedule, drafted learning targets,
developed mastery grading rubric for said targets and lesson plan templates, shared best practices for
implementing district provided resources, and facilitated incorporating community partners into the
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Seminar curriculum. During Seminar, coaches assist in monitoring BIC and hallways, as well as
provide in-class support when requested.
Every Monday is Seminar is devoted to council. These restorative justice circles provide space for
building community within the seminar class and have provided a forum to discuss social justice
issues that we are seeing in society. The Peer Counseling class has been supporting the weekly
councils, with peer counseling students being assigned to each seminar class to lead or co-lead the
council with the seminar teacher. The Peer Counseling class also develops many of the guiding
questions/topics that are discussed in council.
Another aspect of improving student-teacher rapport is a yearly training on identifying signs of
psychological distress. Led by our psychiatric social worker, these PDs overviewed how to respond
to a crisis and hone a better awareness of the underlying sources of trauma and how best to address
students’ underlying needs.

Strategy/Activity #2: Develop and implement SLPs
Professional Development
and Resources

Means of Evaluating Progress
Towards Proficiency

Personnel
Responsible

● PD for Instruction
Development

● Student Research Papers

● Administrators

● Student Presentations

● Teachers

● Grade Level Planning

● Teacher and Administration
Observations

● ILT

● Parent Evaluations from
Student-Led Conferences

Timeline

Current and
Ongoing

● Grade-Level
Teams

● Student and Teacher PostReflections

Analytical Comment on Goal 2, Strategy 2
The 2017-18 year saw the greatest development and implementation of our SLPs. In previous years,
professional development time and grade level planning opportunities were provided–yet the
definitions of service and service learning were blurred. Challenges also rose with how the SLP
would be vertically aligned or what aspects of the SLP would be presented for families and
community members. Thoughtful consideration reimagined the senior SLP as a Senior Project and
careful backwards planning from the goals of the Senior Project created shared learning outcomes
and performance outcomes as well as a trickled down a culture of service to our 9th, 10th and 11th
grades.
Professional development during the summer provided time for teachers to examine the paper
requirements of the Senior Project. Whereas the new Senior Project encouraged students to pick
topics of their choice, an issue that has arisen between 9th, 10th and 11th grade teachers with the SLP
in the past was the desire for more autonomy with SLP topics. Umbrella topics were selected for
each grade level to explore: Homophobia for the 9th grade, Gender Equity for the 10th grade, and
Racism for the 11th grade. These umbrella topics provided some level of scope for students to
explore social justice issues--allowing students in the 10th grade to explore domestic violence under
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the umbrella of gender equity and students in the 11th grade to explore tenants rights / gentrification
under the umbrella of racism.
In the 2017-18 school year, the staff identified the expected learning and performance outcomes in
the twelfth grade and began backwards-planning the SLPs in 9th, 10th and 11th grades. The twelfth
grade team also reflected on the challenges confronted by seniors in the previous two years. A plan
was developed to assign five seniors to each SSJ teacher, who would act as Senior Research
Advisors. We expected that all teachers would be better prepared to support seniors in their research
and project execution now that the entire staff had examined the expectations for the senior research
project.
It was also decided that previous senior classes had not been adequately challenged to demonstrate
mastery of speaking and listening standards through their Senior Projects. The twelfth grade teachers
developed the Senior Panels event, in which seniors presented their research, their service and their
learning in a formal presentation to a room of underclassmen and a panel of three teachers. The 12th
grade teachers developed a four-point rubric to assess students’ mastery of speaking and listening
standards, as well as their mastery of technology to present their findings (See Presentation Rubric
in Appendix 3). This helped achieve one of the core goals of the Service Learning Project: cementing
a culture of inquiry and service between students. These formal senior panels provided students in
the lower grades the chance to see effective examples of SLPs, as well as an opportunity to use the
presentation rubric as they observed senior presentations.
Strategy/Activity #3: Continue to improve and fully implement the PBS policies and activities
Professional Development and
Resources

● PD from LAUSD Operations and
Restorative Justice Department

Means of Evaluating
Progress Towards
Proficiency

Personnel
Responsible

● Teacher Surveys

● Administrators

● Student Surveys

● PBS
Committee

● PD from the SSJ PBS Committee

● Parent Surveys

● PBS Forms and Guidelines (e.g.,
Flowchart For Student Concerns)

● Improved
Attendance Rate

● Teachers

● Student Court/Peer Jury

● A Decrease in
Behavior
Referrals

● PSA

● Peer Councils

Timeline

Current and
Ongoing

● Counselor
● PSW

Analytical Comment on Goal 2, Strategy 3
In addressing the culture of our school, which was addressed as the second area of critical need at
our school, restorative justice implementation has continued to develop at our school. Members of
our PBS committee throughout the last two years have attended district-led professional
development on Saturdays throughout the semester. Professional development focused on the three
tiers of student behaviors, strategies, and interventions. The information from these district-led
professional development was supplemented by professional development selected from our PBS
committee. Professional developments around trauma-informed instruction, behavioral contracts,
culturally responsive pedagogy, and Tier 2 instructional classroom.
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To concretely support the classroom procedures on a day-to-day level, PBS created a flowchart for
teachers to use for supporting student behavior and addressing student needs from classroom
strategies to the establishment of behavior contracts to ultimately the loss of privileges (See
Flowchart and Sample Contract in Appendix 4).
Incorporating students in restorative practices began through a Peer Counseling class established
during the 2016-17 year. One major aspect of this program is training students to be Peer Jurors in
Student Court. A Student Court consists of 7 jurors who discuss on cases where a student has
knowingly violated school policies and wishes to seek restitution as an alternative to suspension or
other punishment. Jurors view documents and statements provided by the student and other
individuals involved with the case as well as collect information from school administrators,
teachers, and staff. Once the cases is ready to go to trial, the student is summoned with the student’s
seminar teacher and parent to the Peer Counseling class where the jurors clarify information and
discuss ideas for restitution. A verdict is announced after the trial and a contract is established for the
student to follow.
Typically, students at the Tier 2 and Tier 3 are referred to Peer Jury, but for many of our other
students (at Tier 1), peer councils assist in building the overall school structure. On Mondays of each
week, seminar teachers facilitate peer councils. This has long been a tradition at our school for
students to develop the skills to communicate and regulate their mental health. 9th and 10th grade
councils generally focus on students getting to know each other, but 11th and 12th grade councils
can get much deeper in topics, from ethics to recent unsettling trends in the news. As of this year, a
major focus of councils is to embed a larger sense of social justice. Themes are selected at the start
of each year for councils to be built around so that students can gain a larger awareness of the world
beyond our school. In October, students will discuss the impact of domestic violence; and in
November, students will have council around food awareness. The influx of new teachers and
encouragement of these themes have also led to the facilitation of councils by students as well.
Students through the Peer Counseling class prepare for every Monday’s council and arrive to council
with questions prepared, translations for students, seating arrangements, and activities to open and
close the council.
Strategy/Activity #4: Improve growth mindset
Means of Evaluating
Progress Towards
Proficiency

Personnel
Responsible

● Peer Councils

● Student surveys

● Administrators

● Teacher observations

● Administrative
observations
with feedback

● ILT

● Reflections

● Teachers

Professional Development and
Resources

● seminar Curriculum
● Peer family/mentor program
● PLCs

● Peer feedback
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● seminar
Committee

Timeline

Now – Ongoing
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Analytical Comment on Goal 2, Strategy 4
As a critical area of need identified at our school, addressing growth mindset to support different
populations has been done in a number of ways. The first way we address growth mindset begins at
the start of every week through our student councils. Many of our councils task students to reflect on
past progress, but also set goals for the future. These tasks in council are also done through in written
form through IGP reflections throughout the year. At the conclusion of grading period, student are
required to complete report card reflections in which they analyze their performance in various
classes and identify which study skills have contributed to their success. In addition, students reflect
on ways to seek out support from teachers and parents. Students then calculate their PBS points and
set an academic goal for next grading period. Along with this reflection, every semester students
track their progress toward graduation and create a plan for making up any classes needed.
In addition to these school-wide implementations, a group of teachers opted to attend Executive
Function trainings offered by PESI, a non-profit organization that offers research-based seminars on
practical strategies to support learning. Teachers hope to use the content of these trainings to help
students develop tools for time and stress management and circumnavigate any barriers to academic
achievement.
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V: Schoolwide Action Plan Refinements
Goal #1: Increase Student Academic Success
As specified in our Schoolwide Action Plan, Goal #1 is to increase student academic success through
the Mastery Learning cycle, staff collaboration and data analysis. These strategies were selected to
address our first and second student learning outcomes.
The following are the changes made to the action plan since the last full self-study:
1. The strategy for implementing the Mastery Learning Cycle remained the same, though we
made our PD more specific to the goal.
2. The Data Analysis and Collaboration strategy remained the same, but we’ve added our work
with Principal’s Exchange to develop benchmark assessments. Also, we will use the HMH
Reading and Math Inventories for all 9th and 10th graders.
3. We removed strategy #3, Collaboration and Implementation of Common Instructional
Strategies amongst Math Teachers.
4. The strategy for the Long-Term PD Plan to Ensure Structured Teacher Collaboration
remained the same except we no longer hold weekly PLCs. Also, the complex-wide math
PLC meetings stopped because of the conflict of the schedules of the 4 schools.
5. We added three new strategies:
a. Explore greater integration of technology to improve student engagement, tracking
data and learning outcomes
b. Greater incorporation of team-teaching between inclusion specialists and teachers
c. Facilitate and support collaboration between Designated and Integrated ELD

Strategies /
Activities

Implement Mastery
Learning Cycle

Professional Development and
Resources

Means of Evaluating
Progress Towards
Proficiency

● Ongoing ILT and district-led PDs
on 1) CCSS-based objectives, 2)
effective instruction (engagement,
differentiation, rigor), 3)
formative assessment (checking
for understanding), 4) reflection,
5) tiered-summative assessments,
6) syllabus design, and 7) rubric
alignment to CCSS
● Continue to develop Mastery
Learning Handbook with ongoing
policy changes and instructions to
align technology
● Revisit Kagan Structures by
modeling during professional

● Teacher Gradebook
alignment with the
four-point rubric.
● ILT Observations
(both peer and
administrators)
● PLC Lesson Study
● Teacher Reflection
● Instructional
Rounds Data
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Personnel
Responsible

●
●
●
●

Administrators
ILT
Teachers
Lead teacher

Timeline

Now –
Ongoing
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development
● PD on ELD standards
implementation
● PD on Accommodations
(Analysis of Student’s 10 Week
IEP Grades)

Data Analysis and
Collaboration

● Work with Principal’s Exchange
to develop department benchmark
assessments for the Math and
English departments

●
●
●
●

Student data
Observations
Teacher reflection
Coaching

● Vertical Alignment of Curriculum
and Performance Expectations

● Administrators
● ILT
● Teachers

August 2018 Ongoing

● Lead Teacher

● To inform instructional plans,
content team assessment scoring,
calibration, and analysis of
student assessments
● Assess all 9th and 10th graders
twice yearly with the HMH
Reading and Math Inventories

Long-term
Professional
Development Plan
to ensure structured
teacher
collaboration

Greater
incorporation of
team-teaching
between inclusion
specialists and
teachers

● Modeling of instructional
strategies/best practices during
PD
● Research-based ongoing inquiry
cycles throughout the year to
improve instructional practices
● Differentiated PDs based on
varying teacher needs once a
month (Mastery Learning, Kagan,
etc.)
● Consideration of inclusion
specialists and co-teaching
candidates in master schedule
planning
● Introduction of co-planning, coteaching, and co-assessing cycle
with a maximum of 2 targeted coteachers

● Teacher reflections

● Administrators

● Teacher feedback

● Teachers

● Improvement in
student
achievement on
benchmark,
pre/post, and
standardized
assessments

● ILT

● Checklists

● Administrator

● SBAC and Grades
Analysis

● Inclusion
Specialists

● Reflections of
general education
teacher
● Student attendance

● Training and planning time
● Create checklists for targeted
differentiation measures (deficits,
impacted)
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● Lead Teacher

August 2019
- Ongoing
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Explore greater
integration of
technology to
improve student
engagement,
tracking data and
learning outcomes

Facilitate and
support
collaboration
between Designated
and Integrated ELD

● Establishment of technological
exploration team
● Adoption of ISTE or other
technology standards
● Ongoing training of new staff on
Schoology, Microsoft Office
Professional Plus, GSuite
features, and Notability
● Pilot of ELD resources to
improve reading comprehension
(e.g., Interactive Microsoft
Reader, Achieve 3000,
Accelerated Reader, Read 180,
Language!, Rosetta Stone)

● Teacher feedback
forms

● Coordination with
district ITI

● ILT

● Co-planning time (common
conference periods/summer PD,
or other supplemental funded
time)
● Common scaffolds and strategies
● PD for ELD teachers and ELD
teacher assistants (during
differentiated PD sessions,
supplemental funded time,
conference periods, etc.)

● Classroom
Observations
● Teacher Reflection
● Inquiry Cycle
○ sign-in sheets
and analysis
of student
artifacts
● ELPAC and RI
Data

● Administrators
● TSP
Coordinator
● EL Designee
● Teachers
● Title III Coach

● Classroom
observations

● Administrators
● Technological
Exploration
Team

March 2019

March 2019ongoing

● Consideration of ELD teachers in
master schedule planning.

Goal #2: Improvement in Student Supports
As specified in our Schoolwide Action Plan, Goal #2 is to improve student support so that students
feel more empowered, connected and safe. These strategies were selected to address the to address
our first, second and third student learning outcomes.
The following are the changes to the action plan since the last full self-study:
1. Strategy #1 remains the same. We do now have more resources in our professional
development (e.g., seminar coaches)
2. Strategy #2 remained the same. Changes have been made in grade level topics (9th grade is
assigned homophobia, 10th grade is assigned gender equity, and 11th grade is assigned
racism). Also, we now have panels to assess Senior Projects.
3. The PBS strategy remained the same, though we did include more specific details.
4. The Growth Mindset strategy remained the same.
Strategies / Activities

Professional Development
and Resources

Means of Evaluating Progress
Towards Proficiency
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Develop and
implement a rigorous,
relevant seminar
curriculum and
instructional program
across all seminar
classes that encourages
a positive teacherstudent rapport

● Coordination of Seminar
Coaches (1 per grade
level). Training of coaches
in summer and specified
list of duties and
expectations (standards,
rubrics, sequence, learning
outcomes, lesson plan).
● Social justice related
councils based on
coordinated monthly
themes.
● PD on Seminar
curriculum, including
socioemotional learning
and councils

● Increase in Positive
Responses on Student
Surveys (e.g., School
Report Card)
● Increase in Positive
Responses on Teacher
Surveys

● Administrators
● Seminar
Coaches

August
2018 - Now

● Teachers
● Counselor

● Lower Dropout Rate and
Increase Graduation Rates
● Increase in College
Acceptance
● Progress Check with
seminar Coach

● Ongoing PSW PD on
Psychiatric First Aid

Develop and
implement SLPs

● Vertical alignment of
expected SLP outcomes in
content teams (paper
requirements, common
language)
● Gradual release of
scaffolds for research,
service, and presentation.
● Vertically aligned
presentation and research
rubrics

● Student Research Papers

● Administrators

● Student Presentations

● Teachers

● Teacher and Administration
Observations

● ILT

● Parent Evaluations from
Student-Led Conferences

Current and
Ongoing

● Grade-Level
Teams
● Lead Teacher

● Student and Teacher PostReflections

● Umbrella topics for each
grade level (9th:
Homophobia, 10th:
Gender Equity, 11th:
Racism)
● Senior Research
Presentations

Continue to improve
and fully implement
the PBS policies and
activities

● PD from the SSJ PBS
Committee on
fundamental student
interventions (MiSiS
records, classroom
strategies, etc.)
● Re-evaluation of
Flowchart for Student

● Teacher Surveys

● Administrators

● Student Surveys

● PBS
Committee

● Parent Surveys
● Improved Attendance Rate
● A Decrease in Behavior
Referrals
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● Counselor

Concerns

● PSA

● Parent Conference forms
to be completed before
and after conferences

● PSW

● Implementation of
standardized Behavioral
Contracts (parent
conferences, jury verdicts,
etc.)
● Implementation of Peer
Counseling course
(mentorship, mediation,
peer jury, council
facilitation)

Improve growth
mindset

● Peer councils targeted on
goal setting
● Seminar curriculum
targeted on embracing
challenges
● Pep rallies targeted
towards improve student
achievement

● Student surveys

● Administrators

● Administrative
observations with feedback

● ILT

● Reflections

● Seminar
Coaches

● Peer feedback

● PSA
● PSW
● Teachers

● Senior reflections to
discuss challenges past
and future
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APPENDIX 1
MASTERY LEARNING HANDBOOK
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Mastery Learning Handbook
Table of Contents
● Introduction
● School-wide Policies
● Rubric
● Standard Aligned Gradebook / Knowledge and Skills Aligned Gradebook
Next Steps
● Standard Aligned Assessments
○ Performance Expectations / Learning Objectives
Introduction

So you want to learn Mastery Learning?
Well, you’ve come to the right place. Before we get started at all, it’s important for me to tell you
that your notions of mastery learning might already be a little off - so to clear the air:
1. Mastery Learning is not only about final tests.
2. It’s not about dropping homeworks.
3. It’s not about accepting late work without penalty.
When I learned about Mastery Learning for the first time, I remember hearing the quote that, “for
many students, it’s not that they can’t learn it; we just haven’t found a way to teach it to them.”
Mastery Learning provides exactly that. It’s about providing a lot of opportunities for
assessment, forgiving earlier attempts when understanding is met, providing enrichment
activities, and developing a love of learning
That all sounds fine and great, but what does it exactly look like?

Policies
To ensure the smoothest transition to Mastery Learning, some policies that we agreed to as a
staff include:
With regards to instruction:
● Post and communicate daily learning objectives
● Score assessments using the Mastery Rubric 1.1
● Support students with multiple opportunities to demonstrate student mastery
● Provide corrective feedback and enriching activities to improve student mastery
With regards to marks and grading:
● Marks reflect a student’s individual achievement toward mastering the standards. At the
beginning of the school year, each classroom teacher is to provide students and parents
with the course description or syllabus, a list of the standards addressed in the course,
and the Criteria for Marks in student friendly language.
● Standards-based instruction and the concept of mastery of standards leads to a marking
system that reflects the notion that all students can learn.
○ This is a shift from a competitive system in which there are few available high
grades in each course to a system in which all students are expected to master
the content standards.
● A student’s mark may not reflect an average of that student’s performance with the
performance of other students.
● Academic marks reflect multiple measures of performance and a variety of assignments
that demonstrate progress toward and mastery of California content standards.
● Use culminating or summative assessments to determine student mastery of course
standards and final grades
● Use Jupiter Grades (paid for by SJ) or district-provided alternative (Schoology) to
provide students with accessible and near-immediate grading records.
○ Align standards to courses by either using standards to replace grading
categories (Plan A) or standards to replace assignments (Plan B )
With regards to homework:
● Meaningful homework is an extension of the class work and is aligned to the standards
for the course. Homework emphasizes quality rather than quantity and should be
reflected in the progress report mark.
● However, homework does not count for the majority of the student’s grade

Rubric
Structurally, mastery learning tends to start with a rubric. It might not seem like the most
attractive place to start, but it certainly has to be the first. Sharing an explicit grading criteria is
important for students to see where they’re at and how they can improve their understanding in
a more general sense. I say general because there is particular language that really separates
each of the 5 mastery levels and we’re going to go through those right now.
The design considerations with the Mastery Rubric 1.1 were to provide a rough way of
assessing students (summary), ways for students to articulate their level of understanding (for
classroom practices) and to design rubrics of your own for each standard (specific criteria).

Standard Aligned Gradebook / Knowledge and Skills Aligned Gradebook
Jupiter Grade Mastery Alignment

Plan A: Categories Replaced by Standards

Making an Assignment
1. Click “New Assignment”
2. Title Your Assignment and Select the EKS / Standard in the Category List
3. Set your Input as “Grades” and Worth “0” Points
Yielding a Final Grade
1. Perform a Preponderance Every Week, Month, Every Time You Enter an Assignment
or Every Grading Period
2. Drop Down the “All assignments” list at the top to the EKS / Standard you are
performing a preponderance of
3. Select Each Student and Perform Your Preponderance (Average, Assessment Event,
Trend)

Plan B: Assignments Replaced by Standards Making an Assignment

1. Hit “New Assignment”
2. Title Your Assignment and Check the EKS / Standards You Are Assessing Down the
Left Column (Hover Standards if You’re Unsure Which One is Which)
3. Check the Box “Score objectives separately.”
4. Set your Input as “Grades” and Worth “4” Points
Yielding a Final Grade
1. Know that this Method Will Prevent a Preponderance
or Override of Grade
2. Course Grades will Be Scaled through Your
Distribution in the Grading Scheme of Your Class

Schoology Mastery Alignment

Simple Set Up
The instructions below will create a standard aligned gradebook in Schoology. The gradebook, however,
will be difficult for you to perform a preponderance of evidence (view your grades holistically) or weight
your standards.
1. Start by opening one of your classes, going to the materials section of your class (navigate on left
side), and making an assignment. You can make an assignment by clicking “Add Materials” and
then “Add Assignment.”

2. On the top of your assignment, you’ll be able to title and describe your assignment, but on the
bottom, be sure to select “Align Learning Objectives.”

3. From there, you’ll be able to select your standards from a menagerie of state and curriculum
standards.

4. [OPTIONAL] In the event that you can’t find your standards or you use “I” statements for your
standard aligned gradebook, please follow the additional steps [Pictures on Back
a. On the top, find the “Resources” tab. Click “Personal.”
b. Navigate the side by clicking “Learning Objectives.”
c. And then, add a “Custom Learning Objective.”
a.
b.
c.

Grading
5. Once you have your assignments created in your class, you can grade them by clicking the
“Gradebook” section of your course (on the left side). Assignments are listed by due date, but can
be filtered by “Category” or “Grading Period” on the top of the table.

Mastery Towards Standards
6. Once you have graded your assignments, click the “Mastery” section of your course (on the left
side). This section will tell you how well each student has made progress towards the standards
of your class.

7. Something worth mentioning however is that all assignments are weighted equally in the
“Mastery” section. There are options in Schoology to drop the lowest assignments, but if you plan
on dropping particular assignments (like formative assignments), you will need to click on those
assignments and remove their objectives.

Complex Set Up
The instructions below will create a standard aligned gradebook in Schoology that will allow you to
perform a preponderance of evidence (view your grades holistically) and weight your standards.
1. On the left side of your course, click “Gradebook.” After the page loads, click “Grade Set Up.”

2. In place of your categories, you are going to place your standards. Remove any categories that
might be there and click the “+ Add” button in the top right to add your standards. Write your
standard (preferably the standard number like Reading 3, PS3, Writing 2.1) in the “Category
Name.” Keep it calculated by “Total pts.” If you drop lowest assignments, feel free to drop that
arrow down to how many you would like. And if you have a weight (percent of the course
dedicated to that standard), enter it. If not, type “1” for the weight of each standard you enter.

3. Head back to your course and create an “Assignment” to represent that standard. You’ll want to
name it in a way that it is very clear to the students that this is the standard to the class and not
just an assignment. Feel free to include the standard language in the description and set it due for
the end of the year.

4. Before you save your standard, the most important part is that you drop the “Category” section
down to the standard that you created in your “Grade Set Up.”

5. Start making assignments for that standard and also drop their “Category” down to the
appropriate standard. The only key thing with assignments you make in this standard is that for
any assignments you make, click “Grade Options” and “Factor” them to “0.” This will mean that
any grades entered for the assignments will not affect the grade for the standard. They will be
purely informative for you.

6. Enter grades in your “Gradebook” and then drop the “Category” filter at the top of the gradebook
to the standard that you are performing a preponderance of. You’ll notice that no assignments
affect the grade except the assignment that represents your standard.
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APPENDIX 2
PROFESSIONAL DEVELOPMENT
CALENDARS
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WK #

Contreras LC School of Social Justice

2016-17 PD Calendar

PD Focus (Note - These may change according
to teacher need

Notes

8/10/2015 Content, Advisory (present new curriculum),
Committee, Team Building

Important Dates and Deadlines

Haddy presents Advisory Curriculum

8/11/2016 Content, Advisory, Committee, Team Building
8/12/2016 Content, PBS, Committee

PBS will cover new rules/expectations

8/15/2016 Pupil Free Day: Bulletins and Memos

All PFD materials in shared Dropbox

8/16/2016 First Day of School: No PD
8/23/2016 WASC Action Plan Review; Content Areas:
Assessment Analysis

Bostwick and Campos will review Action Plan

8/30/2016 EL Reclassification; Hwami and Math Team do
fishbowl, and CT Assessment Analysis

Chastain will review EL Reclassification Data (15 minutes) Announcement handouts

9/6/2016 Content Specific Strategies: Tam and Science Team Announcements - handouts
do fishbowl and advisory teams meet for 30 minutes
9/13/2016 Content Teams: Refine Interim Assessments and
Special Education Info Session

Rohya and Aprille will present special education information
for 20 minutes

9/20/2016 PBS and Parent Committee (15 minutes)
9/27/2016
PD on EL Strategies and Advisory Teams for 30
minutes
10/4/2016 Grade Level Teams - SLP (65 minutes); Parent
Committee PD (25 minutes)

Back to School Night 9/21
WEEK 7 ASSESSMENTS #1 DUE BY FRIDAY 9/30,
Assessment Administered and Analyzed During Separate
Meeting; Assessment should be given early in week to allow
time to grade and analyze
RETEACH WEEK

10/11/2016 Grade Level Teams (60 minutes); Advisory Teams
(30)

Content teams: Debrief with guiding questions; SpEd PD to
be rescheduled to Nov 29th

10/18/2016 Grade Level Teams: SLP

Student Led Conference: 10/20

10/25/2016 PBS
11/1/2016 Content and Advisory Teams for 30 minutes
11/8/2016 Grade Level Teams: SLP
11/15/2016 Content and Grade Level Teams

SLP Showcase this week, 11/17

11/22/2016 Thanksgiving Week
11/29/2016 Sped (1 Hour) and Advisory Teams (30 minutes)
12/6/2016 PBS
12/13/2016 PD In Rooms

Grades Due

Haddy wants 1st half hour; WEEK 15 ASSESSMENT #2
DUE BY FRIDAY 12/2
RETEACH WEEK
FINALS WEEK

12/20/2016 Winter Break
12/27/2016 Winter Break
1/10/2017 ILT

Mastery Learning - Grading

1/17/2017 Chastain; Grade Level Team; Dr Haddy - Advisory;
ILT - Mastery Learning

(i) Tom Chastain needs 15 minutes to instruct advisory
teachers re. SES; (ii) Talk about service component. Need a
hard deadline for service. (iii) Dr Haddy could use time for
Advisory (iv) follow-up on Mastery Learning

1/24/2017 PBS

(i) Chastain - SES (ii) Ramos - election (iii) PBS

20-25 minutes for Parent
Committee?
10 minutes for Parent Committee?

Products & Goals

WK #

Contreras LC School of Social Justice

2016-17 PD Calendar

PD Focus (Note - These may change according
to teacher need

Notes

1/31/2017 (i) PBS follow up - 30 minutes (ii) Dr Richter Mandatory Chemical Safety Training (iii) Ms
Prudhomme - RSP
2/7/2017 Mastery Learning

Important Dates and Deadlines

Products & Goals

(ii) grade-level team meetins (SLP)

(i) present SPSA goals to staff (ii) grade-level team meetins
(SLP) (iii) Advisory (Haddy) has requested time
Grades Due

2/14/2017 PBS - Intevention Day Rosters
2/21/2017 Grade Level Teams
2/28/2017 PBS & Advisory 30 minutes

ASSESSMENT #3 DUE BY 3/3

3/7/2017 Analyze Assessments (1) Ops Committee - Principal (RETEACH WEEK) Set up stations for Ts to get help as
Evaluation Survey (15 minutes); (2) Mastery
needed (i. making/importing standards, ii. setting up
Learning
gradebook and inputting scores, iii. using Rubric to score
assessments)
3/14/2017 Child Abuse Training
3/21/2017 Grade Level Teams: SLP

Chastain EL PD postponed
indefinitely

Deadlines, Bostwick Notes: Best SLPs are Presented during Advisory,
May 25th:Present
SLP Night
to Parents During SLP:
the Day,
Need
Group
Continuity
by Topics
with for
SLPs,
Joint Presentations,
How Each Year Transitions to
Prompts: To the best you can, describe your service. What is the class curriculum that supports the
Next
learning of your service? What social justice issu
Backwards Planning Calendar
Timeline for SLP, Feedback / Questions on Plan

Backwards Planning: How to Build a Service [Lesson Plan] (1st Year), How to Develop Inquiry Question [Service Plan, Not Exclusively a Lesson, Lit
3/28/2017 Grade Level Teams: SLP

4/4/2017 Field Trip

Accountable: Have groups express timelines; Sample
presentation; Checklist: Have you reserved your spaces?
Have you set deadlines? Do you have reflection prompts?
Do you have the medium for students ot present on?

For Committee Leads: Mastery
Part 5 (Rubric, Assignments), PD
Calendar

Ms Prudhomme needs an hour to prepare all Ts for
procedures for field trips

4/11/2017 Spring Break
4/18/2017 PBS
4/25/2017
5/2/2017 Chastain ELD PD

Tam: I don't need the first half hour anymore.
Wednesday: Classified Staff (4/26)
Monday: Administrators (5/1)

5/9/2017 Grade Level Teams: SLP
5/16/2017 Grade Level Teams: SLP

SLP PROJECT PREPARATIONS AND PRESENTATIONS

5/23/2017

SLP PROJECT PREPARATIONS AND PRESENTATIONS

5/30/2017 PBS

Reassess Units 3 & 4, Review for finals, SENIOR FINALS

6/6/2017

Finals Week

6/13/2017 Team Building, Content Area Vertical Planning Time, Team Building - Escape room, scavenger hunt, etc
Eat Out

Teacher Appreciation Day

WK #

Contreras LC School of Social Justice

2017-18 PD Calendar

PD Focus (Note - These may change according
to teacher need)

Notes

Important Dates and Deadlines

8/9/2017 Buy Back Day
8/10/2017 Buy Back Day
8/11/2017 Buy Back Day
8/14/2017 Pupil Free Day

Mandatory Bulletins in Morning

8/15/2017 First Day of School -- No PD
8/22/2017 Grade Level Teams

SLP

8/29/2017 Schoology training
9/5/2017 ILC: Instructional Rounds; PC announcement:
Parent Night

grades due 9/8/17

9/12/2017

Back to School Night 9/14
Schoology module due by 9/15/17

Parent Committee: Student Led Conf.
9/19/2017 Schoology training/SPED

Shared Data

9/26/2017 SLPs and SLC forms revisted

SLP Dates: Locked-In. Student documents needed.

10/3/2017

ELPAC Awareness module- due
Types of Data: School wide vs. Classroom (grades,
behavioral needs & accommodations) Create SMART goals by 10/6/17 principal's portal by
for instruction and student learning and then start collecting 10/31/17
data to reflect, modify, and make decsions based on the
data in Spring.

Advisory Teams: 30 minutes; Bernard and
Prudhomme: Introduction to Targeted Students
Data Collection (ILC & PBS)
10/10/2017 ELPAC Awareness and 30 minutes for Parent
Committee
10/17/2017 TLF Workshops

Student-Led Conference 10/19?

10/24/2017 Council for ILC feedback- Parent Committe
Reflection
10/31/2017 Advisory Teams: 30 minutes and SLP
11/7/2017 Change from TLF Workshop to SLP

Grad Requirements: Haddy training
TLF Workshop on purposeful grouping moved to January

11/14/2017 SLP; 45 minutes and Parent Committee-Partnering
with Parents
11/21/2017 Holiday--Thanksgiving Break
11/28/2017 Advisory Teams: 30 minutes and/or SLP, depending WEEK 15 ASSESSMENT #2 DUE BY ____
on need; 15 minute for UTLA.
12/5/2017 SLP Calibration share out; Create slides for PBS
assemblies in grade level teams or SLP time
12/15/2017 PD in Rooms

RETEACH WEEK-IN CLASSES-REMIND TEACHERS
FINALS WEEK

12/19/2017 Winter Break
12/26/2017 Winter Break
1/2/2017 Winter Break
1/9/2018 Advisory Teams: 15 minutes: Gentry and Meza
discuss making connections. 30 minutes. Reminder
from ILC
1/16/2018 Parent Night Review and IGP Planning
1/23/2018 SLP- Reflections on semester one and next steps

Parent Night this Week

1/30/2018 Advisory Teams: 30 minutes and SLP

Maybe Princ Eval staff survey

IGP NIGHT 1/25

Products & Goals

WK #

Contreras LC School of Social Justice

2017-18 PD Calendar

PD Focus (Note - These may change according
to teacher need)

Notes

2/6/2018 CHANGE TO ILC TLF WORKSHOP-Purp Groups

Important Dates and Deadlines

Products & Goals

Grades due 2/9 ILC wants planning time for teachers to
prepare for February teacher invitational observations

2/13/2018 PBS - Grade Level Team Data Review: Grades,
Attendance, SLP, & SEL

Parent Potluck for 1st or 2nd
week of Feb

2/20/2018 SLP Grade-Level Team Planning
2/27/2018 Advisory Teams: 30 minutes and District
presentation on Commercial Sexual Exploitation of
Children. Possible Faculty Meeting: Child Abuse
Training
3/6/2018 PBS Classroom Management Strategies
(Abrams/Ramos/Orozco) and PBS RJ Review
(Laura) - Grade Level Awards (Tam)

ASSESSMENT #3 DUE BY ____

RETEACH WEEK

3/13/2018 Culturally Relevant Pedagogy (Abrams & Bernard)

grades due 3/16

3/20/2018 Put Differentiation for ELs PD (Title III)

Awards Assembly

3/27/2018 Spring Break
4/3/2018 Advisory Teams: 30 minutes- ILC planning for April
Observations

ILC wants planning time for teachers to prepare for April
teacher invitational observations

4/10/2018 Attendance PD with Huicochea

Faculty Mtg: Blood Borne Illnesses, Chem Safety

4/17/2018 Calibration for Senior Project; Advsiory Teams

Ask Bostwick if ok to move up-was 4/24

4/24/2018 Attendance PD with Huicochea
5/1/2018 Revisit Rubric; Long-term plan for schoolwide SLP
5/8/2018 Content
5/15/2018 Content
5/22/2018 Content
5/29/2018 PBS End of Year Reflection, Council, and Data
Review (grades, etc.)
6/5/2018 Long-term plan for schoolwide SLP (?)

SLC on 3/22

Committee Leads- is this OK?

WK #

Contreras LC School of Social Justice

2016-17 PD Calendar

PD Focus (Note - These may change according
to teacher need

Notes

6/14/2017 Topics: glows and grows as a school and
Council, grade level team planning (SLP focus; focus on
individually in the classroom; What help do I need to thematic interdisciplinary alignment)
grow?; How do you recharge your battery?; What is
one thing that happened this year that you really do
not want to happen again? Shared Meal Pot Luck
6/15/2017 Teambuilding activity planned for on campus to start Advisory Teacher's Meeting - words of wisdom for the
the day (Kagan refresher); Lunch out together
previous grade; work on the advisory calendar using
Haddy's Checklist; grade level advisory planning
6/16/17 Curriculum Map or Pacing Guide from individual
teacher; Inventory of novels for English Teachers;
Coteaching plan

Important Dates and Deadlines

Products & Goals

WK #

Contreras LC School of Social Justice

2018-19 PD Calendar

PD Focus (Note - These may change according to
teacher need)

Notes

Important Dates and Deadlines

8/21/2018 Community Building
8/28/2018 SLP and Interactive NB
9/4/2018
SPED Information, SLP Time

SLP Give team guidance--Gentry; Notebook--Cuautle
Abram: 25 Minutes, Concern with SLPs, Give Greater
Breath of Topics

9/11/2018 PBS Theme, WASC Chair Visit
9/18/2018 Mission and Vision Protocol, Seminar (45 Minutes)

WASC Goals, Believing and Doubting Protocol, SOSA

9/25/2018 Communicating the Purpose of the Lesson/2018 Master
Plan for EL's
10/2/2018 PBS 90 Minutes Domestic Violence
10/9/2018 SLP Planning
10/16/2018 Seminar (45 Minutes) / Objectives Review
10/23/2018 WASC Visit Debrief / Operation White Paper
10/30/2018 [1] Content Teams Vertical Alignment

Local District Central
10/24: ELA and Math

11/6/2018 Mastery Learning
11/13/2018 Seminar (45 Minutes) / PCC Student Led Conference

Parent Committee to train parents on SLC

11/20/2018 Thanksgiving Break
11/27/2018 Restorative Justice

Huicochea

12/4/2018 Content Teams
12/14/2018 Seminar (45 Minutes) and Grade Level Teams
12/18/2018 Winter Break
12/25/2018 Winter Break
1/1/2019 Winter Break
1/8/2019 WASC Review
1/15/2019 SSPT
1/22/2019 Strike--no PD
1/29/2019 Seminar (45 Minutes) and SSPT (45 Minutes)
2/5/2019 Content Meeting

IGPs
Start of Potential Long Term PD

2/12/2019 WASC Preface

Announce senior panels - teacher assignments and expectations

2/19/2019 Day 1 Inquiry Cycle

Need 15

2/26/2019 Seminar (45 Minutes) and Day 2 Inquiry Cycle

District WASC Walkthrough

3/5/2019 Day 3 Inquiry Cycle
3/12/2019 Supporting Foster Youth and CLR Pedagogy (45 Minutes)
3/19/2019 Day 4 Inquiry Cycle
3/26/2019 Seminar (45 Minutes)/Last Minute WASC talks

WASC VISIT 3/28

4/2/2019 Day 5 Inquiry Cycle
4/9/2019 Day 6 Inquiry Cycle (Debrief)
4/16/2019 Spring Recess
4/23/2019

End of Potential Long Term PD

Products & Goals

WK #

Contreras LC School of Social Justice

2018-19 PD Calendar

PD Focus (Note - These may change according to
teacher need)

Notes

4/30/2019 Seminar (45 Minutes)
5/7/2019
5/14/2019
5/21/2019
5/28/2018
6/7/2018 Last Day of School

Important Dates and Deadlines

Products & Goals

[1] PCC needs PD time to go over SLC forms and agenda procedures.
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APPENDIX 3
SENIOR PROJECT/PRESENTATION
RUBRICS
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Senior Research Rubric
The Miguel Contreras School of Social Justice
Fall 2018
Student Name: __________________________________________

Evaluator: ______________________

Social Justice Topic: _____________________________________________________________________________________________

Criteria

Score of 4

Score of 3

Score of 2

Introduction

 Clearly describes the community
impacted by SJ issue.
 States the community’s need in the
form of a specific question to be
answered.
 Clearly establishes specific concepts
and unanswered questions that must
be explored
 Draws a clear and specific personal
connection with descriptive narrative.

 Generally describes the community
impacted by SJ issue.
 States the community’s need in the
form of a specific question to be
answered.
 Establishes general concepts and
unanswered questions that must be
explored.
 Draws a personal connection in a
general sense.

 Vaguely describes the community
impacted by SJ issue.
 Establishes few, general concepts
that will be explored further.
 Personal connection to the social
justice issue is vague

 Author identifies specific cause of the
SJ issue – a policy, politician, or
group and their actions.
 Author identifies specific solutions used
to address the SJ issue in other
communities
 Author clearly discusses why these
solutions succeeded (or failed) in
addressing the SJ issue in a similar
community.
 Author inserts, and correctly cites two
relevant figures: an image and a
graph or chart.
 Eight or more sources are used from
the pre-approved periodical list.
 Author selects relevant quotes and
details that directly address a cause
or a solution to the SJ issue.
 When quoted or paraphrased,
sources cited correctly using MLA
format.
 Quotes are properly inserted. There
are no stand-alone quotes!
 Paragraphs organized effectively topic sentences at the beginning,
transitions at the end.
 Author includes a power-analysis
chart, identifying the specific target of
their service by name, position and
level of government/industry/ or lobby
group.
 The choice of target is clearly
informed by the research.
 Author clearly lays out the steps
involved in order to influence their
target and address the SJ issue in
their community.

 Author identifies specific causes of the
SJ issue – no clear single target.
 Author identifies general solutions
used to address the SJ issue in
other communities
 It is unclear why these solutions
succeeded (or failed) in addressing
the SJ issue in a similar community.
 Figures are either irrelevant, or
otherwise cited incorrectly. OR there
is only one relevant figure.

 Author identifies general causes of
the SJ issue, rather than policies,
politicians, or groups
 Author discusses vague solutions
that might address the SJ issue.
 It is unclear why these solutions
succeeded (or failed) in
addressing the SJ issue in a
similar community
 No relevant figures





20%

Literature
40%

Organization
and
Sourcing
20%

Service
Proposal
(Power
Analysis)
20%










Eight sources are used from the preapproved periodical list.
Author selects quotes and details
that directly address a cause or a
solution to the SJ issue.
When quoted or paraphrased,
sources cited correctly using MLA
format
Most quotes are inserted properly some clumsy or stand-alone quotes.
Most Paragraphs organized
effectively - topic sentences at the
beginning, transitions at the end.
Author includes a power-analysis
chart, identifying the specific target
of their service by name, position
and level of government/industry/ or
lobby group.
The choice of target is informed by
the research.
Author lays out the steps involved in
their service, though some logistical
details are missing.










Fewer than eight sources are
used, OR some unapproved
sources are used.
Author selects quotes and details
that do not address a cause or a
solution to the SJ issue.
Some sources cited correctly
using MLA format
Quotes are not inserted
effectively - clumsy or standalone quotes.
Most Paragraphs poorly
organized
Author includes a power-analysis
chart, but only identifies the level
of government/industry/ or lobby
group as a target of their service.
Author’s choice of target is vague
and disconnected from the
research.
Author lays out vague steps
involved in their service.
Significant logistical errors or
omissions.

Senior Research Rubric
The Miguel Contreras School of Social Justice
Spring 2019
Student Name: __________________________________________

Evaluator: ______________________

Social Justice Topic: _____________________________________________________________________________________________

Criteria

Score of 4




Findings
50%












Conclusion



50%





Author clearly states their thesis.
Author cites more than one article
that directly inspired their service.
Author describes one quantitative
and one qualitative metric to gauge
the success of their service.
Author clearly explains the process
of their service in narrative detail.
Author acknowledges at least two
specific errors that significantly
impacted the outcome of the
service.
Author determines their success
against their metrics, supporting
their evaluation with qualitative and
quantitative data
Author includes two figures: One
photo to represent qualitative data,
one graph to represent quantitative
data.
All figures are captioned correctly.

Author clearly explains how the
results of their service compare to
the results they found in their
research.
Author provides at least three
specific pieces of evidence to
prove the success of their service,
quantitative and qualitative.
Author explains at least two
specific Improvements that must
be made in order to replicate the
service in the future.
Author provides two specific
examples of personal growth
using sensory details from the
experience of conducting their
service.

Score of 3


















Author clearly states their thesis.
Author cites one article that
directly inspired their service.
Author describes one quantitative
and one qualitative metric to
gauge the success of their service.
Author generally explains the
process of their service in
narrative detail.
Author acknowledges one specific
errors that significantly impacted
the outcome of the service.
Author determines their success
against their metrics, supporting
their evaluation with qualitative or
quantitative data
Author includes one figure: either
representing qualitative data, or
quantitative data.
OR figures are captioned
incorrectly.

Author generally explains how the
results of their service compare
to the results they found in their
research.
Author provides at least two
specific pieces of evidence to
prove the success of their
service, quantitative or
qualitative.
Author explains at least two
specific Improvements that must
be made in order to replicate the
service in the future.
Author provides one specific
example of personal growth
using sensory details from the
experience of conducting their
service.

Score of 2















Author states a thesis.
Author does not support their
thesis with any literature
Author describes one metric,
or vague metrics, to gauge the
success of their service.
Author briefly explains the
process of their service.
Author acknowledges general
errors, or attributes
shortcomings to outside forces.
Author determines their
success without specific data.
Photos are unrelated to the
service explained in the section.

It is not clear how the
students’ results compare to
the results in their research
Author provides one specific
pieces of evidence to prove
the success of their service,
quantitative or qualitative.
Author explains one specific
Improvements that must be
made in order to replicate the
service in the future, OR the
improvements are
vague/irrelevant.
Author provides no specific
example of personal growth,
or the example is vague and
unsubstantiated.

Name:

Advisor:

Senior Research - Self-Evaluation
The Miguel Contreras School of Social Justice
Fall 2018

Directions: Carefully read the criteria in the research scoring rubric. Below each item, explain specific elements of the criteria that you
demonstrated effectively, and explain how you will improve the elements you did not.

I.

Introduction

Self-score: ___/4

Demonstrated:

Errors and Omissions:

II.

Literature

Self-score: ___/4

Demonstrated:

Errors and Omissions:

III.

Organization and Sourcing

Demonstrated:

Errors and Omissions:

Self-score: ___/4

IV.

Findings

Self-score: ___/4

Demonstrated:

Errors and Omissions:

V.

Conclusion
Demonstrated:

Errors and Omissions:

Self-score: ___/4

The Presentation Is:
1. Personal
(1-2 slides)
(Introduction)

2.

Research-based

(1-2 slides)
(Literature Review)

3.

Focused

(1 slide)
(Introduction)
4. Specific

Service Learning Presentation Rubric

4
The presentation thoroughly conveys a
connection between the topic and the
presenter’s life and community.

3
The presentation conveys a general
connection between the topic and the
presenter’s life and community

2
The presentation conveys a some
connection between the topic and the
presenter’s life or community

Presentation explicitly explains the
research that inspired the service.
(published study, documentary, article or
nonprofit). Research is cited correctly in
the presentation.

Presentation adequately explains the
research that inspired the service.
(published study, documentary, article or
nonprofit) Research is cited correctly in
the presentation.

Presentation vaguely explains the research
that inspired the service. (published study,
documentary, article or nonprofit) Research
is not cited correctly in the presentation.

One slide is dedicated to stating the
research question that inspired the SLP.
Question is explicitly connected to the
research
Presentation clearly outlines specific
steps in the service. The population being
served is specific and quantified. The
location of the service is specific. Choices
are clearly informed by research.

One slide is dedicated to stating the
research question that inspired the SLP.
Question is generally connected to the
research
Presentation clearly outlines the
population and location.
However, steps are not entirely
specific.
Choices are generally informed by
research.

One slide is dedicated to stating the
research question that inspired the SLP.
Question is loosely connected to the
research
The population, location and steps
involved in the service are all vague.
Choices are loosely informed by research.

There are specific and measurable
outcomes. There are at least two data
metrics.
There is both qualitative and quantitative
Data
Data is presented in an appropriate
format (bar graph, line graph, pie chart,
etc.)

There are specific and measurable
outcomes. There is one data metric.
There is both qualitative and
quantitative Data, but more of one than
the other.
Data is presented in an appropriate
format (bar graph, line graph, pie chart,
etc.)

There are measurable outcomes. There is
one data metric
There is qualitative or quantitative data,
but not both.
Data is presented in an appropriate format
(bar graph, line graph, pie chart, etc.)

There are logical lessons and conclusions
drawn from the findings. Equal attention
paid to successes and failures.

There are logical lessons and
conclusions drawn from the findings. More
attention is paid to successes or failure

Presentation draws general or vague
lessons and conclusions. More attention
is paid to successes or failure.

Presentation communicates specific
improvements and recommendations
for continuing this service in the future.

Presentation communicates general
improvements and recommendations
for continuing this service in the future.

Presentation communicates general
improvements OR extensions for
continuing this service in the future.

(1-3 slides)
(Call to Action)

5.

Data-driven

(1-2 slides)
(Findings)

6.

Insightful

(1-2 slides)
(Conclusion)

7.

Constructive

(1-2 slides)
(Conclusion)

Presentation has significant errors.

Presentation is organized using an
accessible and clear visual format. This
may include PowerPoint, video or other
pre-approved visual formats.
Presentation uses color, photos,
animations and other tools to engage
audience

OR

The Presenter is:
9. Professional

4
Student is dressed in professional attire.
Language is appropriate to an academic
conference

3
Student is dressed in professional attire.
Language is inappropriately casual at
times

2
Student is dressed in professional attire. OR
Language is appropriate to an academic
conference

10. Organized &

Presenter delivers confidently mostly
from memory. Presentation is
rehearsed.
Presenter uses tone, pace, eye contact,
gesturing, and movement to engage the
audience.

Presenter lacks confidence, but comes
prepared with notes. Presentation is
rehearsed.
Presenter uses tone, pace, eye contact,
gesturing, and movement to engage the
audience through most of presentation

Presenter delivers confidently, relying
mostly on notes. Presentation is
rehearsed.
Presenter engages the audience at times.

Presenter elaborates on and clarifies
details in the presentation. Student is
prepared to answer all questions from
the audience effectively.

Presenter elaborates on and clarifies most
details in the presentation. Student is
prepared to answer most questions from
the audience effectively

Presenter elaborates on and clarifies some
details in the presentation. Student is
prepared to answer some questions from
the audience effectively

8.

Organized and
Engaging

Rehearsed

11.

Engaging

12. Authoritative

Presentation is organized using a visual
format with some errors.

AND
Presentation uses little color, photos,
animations and other tools to engage
audience

Presentation uses some color, photos,
animations and other tools to engage
audience

Title of Presentation: __________________________________________________________________________________________________
Student Name: ___________________________________________________________
Advisor:

___________________________________________________________

Average Score:
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APPENDIX 4
PBS STUDENT CONCERNS FLOWCHART
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Flow Chart for Student Concerns

Behavior

Serious Infraction
(drugs, fighting, etc.)

Call office or
security

Administrator/
counselor assigns
consequence

For repeat
offenders: refer to
PBS/Peer Jury.
For alcohol and
drug abuse, refer
to outside agency

Social/Emotional

Attendance

Classroom
Disruptions

Speak to
student
privately/
call parent
Grade level
team: Create
plan of
action

Hold parent
meeting &
complete
intervention
form &
monitor

Refer to PBS
for
restorative
council

Absent in all Classes
for More than Three
Days

Check with office
staff and advisory
teacher and
call parent

Suicidal Ideation /
Cutting / Severe
Depression

Ditching Classes /
Excessive Tardies

Multiple
times/
does not
serve

detention

First Time

Meet with
student
/assign

Immediately
report to PSW /
counselor
/administrator

detention

Consult with
grade level team

If student does not
return or is
unreachable: refer to
COST

Consult
with grade
level team
& call home

Refer to
PBS

Refer to
COST
Referral to PSA/
home visit

Refer to COST

Call PET team

Develop Safety
Plan

PSW / Counselor
Monitoring

Refer to
PSA

Refer to COST

Signs of Depression or
Withdrawal / Changes
in Demeanor

Meet with
student
privately

Consult
grade level
team /
monitor
student

Academic

Consistent Low
Grades / Far Below
Grade Level

Consult MyData,
cum, academic
counselor

Refer to
outside
agency

Meet with
student
privately

Assign
tutoring /
MST
Consult with
grade team & RSP
teacher & create
an action plan

Refer to
COST

Refer to
PSW

Missing Work

Consult
grade level
team and
advisory
teacher /
call home

Refer to COST for
SST meeting

Teachers / SST
implement
accommodations
and monitor student

Hold parent
meeting/
complete
intervention
form &
monitor

Refer to
COST

SART/SARB

Document all interventions and referrals in MiSiS

Assessment Plan

